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SONE ADVANCED HDUCATIONAL PRACTICAS AND TECHNIC US IN PUBLIC SCHOCLS 
THAT ARB APFLICABLE TU THE NAVY TRAINING PROGRAM 





CHAPTER I 


A. Explanstion of Problem 

A glance at the title of this problem might give tho im- 
pression that "Some Advaneed Eduentionsl Practices and Teche 
nicues in Public Schools thet are Applicable to the Navy Training 
Progrem" is & broad, all encompassing subject. This could very 
easily be the case. Understanding the Limitations of time and 
avallable resources, however, I have necessarily tailored the prob- 
len to moct the situation at hand. Ry this, I mean I have chosen 
for detailed elaboration two specific edueational practices that 
have been developed with beneficial results in publie schools, 
These practices, I believe, can be applied to the Nevy training 
program with just as positive results. There are other practices 
and techniques in public schools thet also sem to have possible 
worth if applied to Navy instruction. without meaning to depreciate 
their value, I will treat several of them in a brief swmary fash- 
دا‎ With, ,جاح ———————— سيك‎ 

The major civilian educational practices that I have chosen 
to elaborate upon are: First, "In-Service Teacher Training Tech- 
niques", or what may be more familiarly imown as asthods that heve 
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been adopted by sone public schools which seem to have helped to 
improve the cuality of instruction of both experienced es well as 
inoxperienesd teachers. Secondly, "Guidance Functions of the Ine 
structer", or how an instructor through guidanes activities can 
help each stuient make the best possible adjustment vocstionally, 
socially, and scholastically. 

Tho topics which I will treat in a swwsary fashion are “ime 
proveneut of Stud; Skills", "Creative Activity Prognem", and "Ad- 
ministretive luprovonents", 

Reason for Selecting Probles 

The reason I salected this preblen isa primarily that I bee 
lieve a closer Liaison ¢an be established between the Havy train=e 
ing progran and ite civilian couterpart, whereby new metho’s and 
techniques of instruction that have been utilized with beneficial 
results will be freely exchanged between the two educational sys- 
tens, Being a Raval officer, I am naturally interested in s com- 
tinuous development of the Kavy training program so as to insure 
the highest possible quality of instruction and thus the best 
trained sen. There aro no doubt many inproved methods and tech 
nicuss of instruction presently in use in the Neval training pro- 
grem that could be (but aren!t) fully utilised in public schools 
with just as beneficial results. On the other hand, the opposite 
is ne doubt just as true. After various associations with a num 
ber of public schools as well as Neval training schools, I kave 
come to the conclusion that the Navy could, in particular, bene- 
fit to a considerable extent by adopting certain applicable neti- 


dto ayaa them rm om emo mf‏ ہھو مرب سورد اغ 
eum‏ لا Yo willing‏ موه ما oq‏ حوس سنا وه de‏ دم 
iver) masiyqa” ora amA‏ رضم کی 
anD‏ د نوا ی m esur e Ary nemei‏ 
ao De piat‏ مس نلم MAL‏ 
quii euni‏ بحت Ue‏ 
اكت tebe? fi ] coke ee‏ د aud paas s‏ — 





—— لا لت mad, nd anl‏ دنہ ايل 
eoa baatte d ao asla mis a owed‏ — — — 
jum emp aas‏ لت حاشتلته ^is‏ صن رھ ست مت 
رس 
entree‏ مو زا ہ می oc amend Mp ate‏ ریہ مس دیسا > 
وم (um ls ¿nan ç zn‏ ابت ——— — 
an‏ صنمکسہ ۱١‏ ننه تجن ma mw ODEN YL‏ 4< ووو 
Raby GJ‏ پسه مه ۷ اسامننه oft att tm‏ سے _ 

سمل roel?‏ یی حم a i cum‏ ما غو 
ملچھہد man inal ya‏ اء وه ته فا امھا لحسرےم چہ۔ 
وم ملع ed) od Cn‏ نا سای مت Masia aa S miia‏ 
MN‏ اسم Subir) LARA D Ram‏ دض له الاما سب ھغھ Aiae‏ 
A sn amd ctun aq 66‏ ارامت اي Sma a die a aatan u‏ 
۵ ۱ وشتاد منت — — —— —— 
وم د الب موجہ ۷ بل ہے سافان له لها we‏ 
ADU Uam ° 2۶ 8‏ نہ —— — —— — 














مهه 


6 


ods and techniques from public schools in the fields of in- 
service teacher training and guidance-counseling of students. I 
believe thet we also have much to learn from public schools cone 
cerning other improved methods of instruction as well, such as 
those that I will treat in a summary fashion, 

It is because of these reasons that I heve chosen this topic 
for investigation, with the hope that if this study does nothing 
else, it will at least initiate critical self-evaluations of the 
methods of instruction eurrently in use in the Naval training pro- 
gram, with the view to utilizing every available source for bring- 
ing about continuous improvements wherever necessary. 
Applicability of the Practices and Technicues 

To second guess the obvious cuestion "Eow do I know that 
these recommended practices and technicues can be applied to the 
Navy training program?” I can only sey thet it seems to me thet 
basically, the problems involved in teaching or training young 
people are the same whether or not they weer & wilforu. “he inm- 
dividual's basic needs of belonging, achievement, security, sffec- 
tion, physical well being, independence of thought, and freedom 
from fea r and guilt all must be provided for by any education pro- 
gram i? the maximum potential of the individual is to be realized, 
It is primarily to assist in accomplishing this mission thet many 
publie schools heve undertsken extensive prozrame in the fields of 
in-eervice training for teachers and guidance. However, at the 
same time I realize that in Navy instruction nore so than in civil- 
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ian education, wiformity of educational objectives mni a greater 
degree of personal discipline is necessary. In addition, in the 

Nery the coreer of an instructor is relatively short. Therefore, 
I have considered these conditions in selecting the practices and 
technicues that ere presented in thls study. 

Resources 

To obtain data for this thesis I have utilized various pub- 
lished materiels, personel interviews with both civilian and Nevy 
authorities in the field of education, and finally, actual observa- 
tions of a number of civilian and Navy clessreca situations. 

The published materials from which I have gained much varied 
and valneable information are listed in the Bibliography. 

I owe a great deal of gratitude to various civilian and Navy 
educational authorities (in particular, Dr. Alice Z. Seeman, Dre 
C. B. Mendenhall, Dr. Panl #. Flohr, smi Mr. John G. Odgers), for 
all of the valuable informetion ard advice, without which I would 
have been unable to prepere this study. 

In order to ses words tranrlated into action and to witness 
first hard what is actually being accomplished primarily in the 
fields of in-service training and guidance, I nade a series cf 
personal visits to the following public schools end Navali trein- 
ing establishments: 

1. Civilian Se*eole 

University School, Ohio State University, Columbus, Chie 
South Hiph Sehool, Columbus, Ohio 

Indianola Junior High School, Columbus, Ohio 

Neyl Avenue Elementery School, Columbus, Chio 
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Upper Arlington High Sehool, Upper Arlington, Chie 
Bealey High School, Bexley, Ohio 
North BSigh School, Columbus, Ohio 
horthington High School, berthington, Chio 
2. Naval Training Setablisheents 
Kaval Tecimical Training Center, Memphis, Tenn. 
Haval Training Center, Greet Lares, Illinois 
C.I.C. Sehoel, HAS Glenvwiew, Illinois 
U. Se School for Instructors) Naval Station, horfolk, Vs. 
Eaval Supply Corps Sehool, Newal Station, Bayonne, N. J. 
Raval Training Center, Bainbridge, Md. 


Naval Treining Station, Newport, 8. le (Storekecper, 
Class A School) 


Ravel Submerine Base, Few london, Ct. (Enlisted Basic 
Sulsaarine Saool) 


Lastly, I have galled upon uy own experience and backgrowsl 
as an officer in the Navy, sa a former secondary sehool teacher in 
California (aduittedly for a brief period of time), and as a former 
stuient both in public as well as levy schools. 

Related Studies 

There exe to my knowledge no studies on the exact subject 
of this problem. However, mmerous studies have beer, sade dealing 
with the subject of in-service teacher training ami guidance both 
in the field of clvilian education as well as Navy treining, but 
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CHAPTER II 
IN-SERVICL TEACHER TRAINING TECHNIC UES 


Definition 

In-service teacher training teehnicues consist of a variety 
of methods that have one principal purpose, that is, improving 
the quality of instruction of both experienced and inexperienced 
teachers, Stating it in another way these consist of a variety 
of activities thet help a teacher to become more effective, to 
grow on the job and be a better teacher in the classroom, 

Basically, ali of these activities provide a means of 
tiving each participating teacher the advantage of the wisdom 
ani experience of others ani the interchange of ideas among 
those of different backgrounds, experiences and teaching situa- 
tions, 

Why In-Service Training is Keeded 

Why is in-service training necessary? Why, once a teacher 
is trained fer his job, isn't that enough? Why can't he do 
something about improving his own proficiency as a teacher 
without the creation of an organised training program or activi» 
ties? 

One answer to the first two of these questions becane very 
clear to me as a result of my recent associations with the kaval 
training program. The foruelized training for a levy instructor 
consists of only six weeks. it is true that these instructors 
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are primarily petty officers with often many years of practi- 
eal experience in the specialized fields in which most of then 
will be teaching. But it ie common mowledre that although 
knowing your subject is a primary characteristic of a good 
teacher, that this quality alone will not make him a good teach- 
er. Therefore, even more so than civilian schools whose teach- 
ere receive many years of intensive teacher training, it came 

to me that an organized, effective inservice training program 
is a must for the Navy in order to make up for the limited tine 
allowed for training the instructor. I believe that the prob- 
lem in the Navy is even more critical now than it hae been 
since the end of World tar II. With the increase in the num 
bers of men being trained es a result of the international sit~ 
uation, sufficient nunbere of previously trained and experienced 
instructors to do the job are not avallable. This necessitates 
an in-service teacher training program to not only add to the 
necessary brief training of the new instructors, but to assist 
the seasoned instructors as well to be better teachers. 

Most of these thoughts concerning the necessity for en in- 
service training program in the Navy seem to apply to the nore 
technical knowledge recuired of a good teacher. But what about 
the necessity for a Navy instructor to keep abreast of the ever 
changing technical developments in modern warfare? Here azain 
is another argument for an in-service training program. 

Looking at public schools for their answers to these cues- 
tions, many such schools have long recognised the need for & 
training program to help teschers improve their effectiveness 
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and to "grow on the job". Fublic schools also have been afe 
fected by internstionsl eonditions which have ereated دو‎ situs- 
tien similer to that of World Var II, This situation is one 
of obtaining a sufficient nwaber of adequately trained tezch= 
ers, and an in-service tescher training progran soens to be 
the best means of improving the quality of instruction so that 
every teacher counts. Also similer to the military being faced 
with ever-changing technical methods of warfare, our civilian 
schools are faced with the responsibility of preparing the 
young people to betLer equip themselves to nert the demands of 
our ever-changing society. This meane our teachersaust changes 
with the times, not only in respect to their knowledge of sub 
ject matter but their teaching methods as well. These are 
primarily tha reasons why in public schools in-service troin- 
ing is necessary and why the original training a teacher سوم‎ 
ceives cannot be considered al) that is needed. 

As for an answer to the cuestion, why is an organized 
training program necessary--wry can't the teacher do something 
on his own to improve his proficiencies, I believe most teach= 
ers are aware of their shortcomings as teachers ami of the 
problemas that they sre faced with in their classrooms, Thay 
hav: یک‎ personal desire to de something about the, but unfor- 
tunately they do not knew whom to turn to help them out of these 
difficulties. Therefore, the concensus of opinion in civilian 
education seems to be that it ie the responsibility of each 
school's administrative staff to provide an in-service training 
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program, A program designed so that teachers and the adain= 
istrative staff can work together in a cooperative manner in 
finding satisfactory solutions to thelr common problems. 

Lastly, there apparently are teachers woo olthor are come 
plecent with thelr teaching, cr do ret realize that they have 
either shortcomings at teachers or problems in their clese- 
rooms, Here again the responsibility, it appears, should rest 
with the aduinistrative staff to provide opportunities for these 
teachers to become awere of their needs ani problens and then 
help them dọ something about them, 

Based upon these considerations many public schools 
throughout the United States heve established extensive in- 
service training pregrams which appear to have contributed a 
great deal towards helping the teacher improve on the job. In 
many respects our Navy training is similar to civilian educa~ 
tion. Therefore, it might be well to take a look at sone of 
the technicues used by public schools in their in-service 
teacher training programs to see if they can be applied with 
positive results to the Navy training program as well. 
Characteristics of In-Service Training 

Before we examine the various techniques of in-service 
training thet have been utilised by civilian schools, it might 
be well to explore a little further what should be their com 
mon characteristics which unfortunately not gll so called 
"“inegerviee technicues" live up to: 
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1. Every teacher improvement activity should have 1f noth- 
ing else, the mission of being coneernad with the real 
problems of the individual tescher thst havo arisen from 
his needs in his own classroom situation. To ensure thet 
the individual teecher's protlens are the primary "reasons 
for being", teachers should teke an important part in the 
planning end carrying out of the teacher training pre- 
orem. In particular, they should participate in selest- 
ing the eress to be stutied in any tescher training pre- 
grs. A8 Dr, Klohr oo appropriately states it, "this 
reecgiizes the importance of active participation on the 
part of the learner if a change in bis behavior is to re» 
sult, also the 'public commitacnt’ on the pert of the 
individual is one of the highly significent fsetors in 
his subsecuert feeling sf cblization to change his think- 
ing ard his — By basing the progres on the 
teacher's problema does net mean, however, to exclude 
from an in~sorviee trairing program other probleme aloo 
of mutual concern te the schocl's adwinistrstion and the 
outside comunity as well. I'a speaking of such problems 
which are not directly related to the clasercom situation 
£8 those dealing with hiring of new staff personnel, sal- 
aries, retirement, lesve, public relations, etc. one 
of these, of course, would not be applicable to the Navy 
treining program (euch as salaries amd retiresent). 


lehr, P. H. "Eidyoor Study Plan", Qhio 5enoola) 29 (Mey, 1951), p. 199. 
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Others, however, sean to be worthy of evoperative con 
sideration by both the school's administration as well 
as the tesching staff. It should bo remembered that a 
successful teacher training progres is ome that includes 
all of the adedristrative ard teacher personnel of a 
sehool as well as representative from the outside com 
munity thetare concerned with the managenent of the 
school, In the Wavy such a program should include not 
only representatives fron the various bureaus in the 
Navy Department, but from the fleet and activities of 
the shore establishment as well whe are ali vitally in- 
terested in the products of the training programe 

It is not enough, however, that concrete probleme of the 
tescher be selected for study, Jor in addition positive 
action should be taken to solve these probleus,. This is 
necessery even if changes in the organization ani pro- 
cedures of the school must be made as 4 result of m- 
clusions reached ard recommendations made in the training 
program. By this, I mean that an in-service training pro- 
gram will be defeated from the start unless decisions 
reached by cooperative action on pert of both tie adnin- 
istration ant the staff of tewchers are put into effect. 
The teachers must have a feeling of accomplishment aa a 
result of their treining activities, if their interest 

is to be maintained. 

An in-service training program should not شه‎ a sporadic 
activity called inte existance only at tiles ¥en the ade 
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ninistration thinks it is needed. it should incluie 
activities that function continuously, thet ensure con- 
Stant effo-ts on the part of all teachers to work with 
each other and the administration as well as with out- 
elde sources of help in cooperatively solving mutual 
problens. Furthermore, participation in the progres 
should be on a voluntary rather than a compulsory basis, 
Every effort should be taken to see that the in-service 
training activities are not of the passive, telkine- 
listening type (such as lectures), but an active, doing- 
learning process. Teachers should realize that this is 
not a program of "busy work", but that their help is 
needed to bring sbout improvements in the cuslity and 
methods of instruction ard organisation of the school, 

It should be remeubered before initiating sn in-service 
training activity thet most teachers are very busy people 
and that they won't welcome new activities if these will 
result in increasing their daily burdens, Therefore, to 
assure the success of a teacher training program from the 
start, besides making each teacher realise that it is his 
activity to help him solve his problems, it is necessary 
to schedule the program to take place during part of the 
working day, or allow time off for participation in away 
from school activities, This may also require hiring ad- 
ditional teachers so as to allow for redistributing the 
nornal work-lead so that the training activities de not 
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add another burden to the slready heavy teacher schedule, 
All teacher training activities should be based upon the 
principle of ecuality. A pive ami take relationship a- 
mong perticipents should be developed so that regardless 
of position (or rate or renk) everyone participates with 
en informal, friendly, cooperetive spirit aimed at the 
one purpose of solving mutual problems. Care must be 
teken to avoid the feeling of insecurity or the fear of 
reprisal on the part. of anyone engaged in the training 
activity. 

Teacher training activities should help te promote both 
physical ami mental health on the part of the teaching 
end administrative steff. A principal reculrement of a 
good teacher, that he be in excellent physical henlth 
end have a wellead jucted personality should be one of 
the primery aims ef any treining progrus. Social and 
recreational activities thus are important elements in 
any such programe 

In order to accomplish the maximus possible results, 
training in techniques of group discussion end planning 
should be part of any teacher training progran. This is 
essential if tho participante are able to cone to common 
arreomemtss 

Adequate professional consultants erd clerical help sre 
necessory to assist the various treining activities in 
accomplishing their purposes. In addition, skilled lead- 
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ership should be provided to assist the participants in 
learning the skills of organising and working with groups 
and developing cooperative thinking, planning and action. 

10. The aduinistretion of the echool should keep in the back- 
ground, so as to eneouraze teacher initiative and not 
give the teachers the ides that they are merely doing the 
supervisors work for them. This does not mean, howevor, 
that the administration should keep out of the picture 
entirely. On the contrary, for they have the responsi- 
bility of promoting and coordinating activities and put- 
ting into effect the results of the wrk. As is se aptly 
stated by Professor kK, li. Bigelow, the success of an in- 
service training progrem greatly depends upon the admin- 
istration in thet "teachers are trusted and respectod.... 
are encouraged to work together....and there exists a 
favorable administration attitude toward experimentation 
am! recognition of individual differences sarong teachers 
that check the tendency to ixpose uniformity of pastini 
Finally, the administration of the sehocl should develop 
a wide variety of follow-up activities based on the teacher 
training program, so as to assure the continuance of pro- 
feasionsl iaprovement. 

ll. The school's administration not only should help defray 
the expenses incurred by individual teachers as a result 
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of attending various teacher training activities, but also 
should give promotions and salary increases as inducements 
for teachers who take part in these activities. Ae far 
as the Navy is concerned the ability ef the administration 
to offer sone of these inducements no doubt will be linit- 
ed. However, through the proper use of per diem orders 
ard promoting des«rving teachers to more responsible and 
Gesirable positions, a grest deal can be accomplished to 
encourace participation in teacher improvement activities, 

12. Adecuate physical facilities and materiale recuired in 
the sohool itself are necessary in order to encourage an 
effective in-service training program. These include 
source material, training aids, reference materials, text~ 
books, equipment and the physical plantof the school as 
well. 

13. The adzdristration should help to promote the entire 
teacher training program through a "public relations pro- 
trem" so as to develop an awareness on the pert of laymen 
And professionsl educators of the absolute necessity of 
better oducstion to meet the demands of our modern society. 
In the Havy this means thet our training progran should 
engage ín a program designed to acouaint the entire Navy 
establishment with theo need for euch a program and thus 
solicit support from 211 Kaval activities in order to make 
the teacher training program & Success. 

If the above essential cheracterlatics of an in-service train 

ing program are ensured by the school's administration, one of the 
greetest obstacles to the success of such a program Will w overcome. 
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That. is, how to get teachers to develop a real interest in self 
inprovewont. 
Technicues of In-Service Training 

Now it seems high time that we take a look at the verious 
technicuss or methods that are normally included in an in-service 
tescher training program. These methods can be classified es in- 
dividual technicues and group technicues. As the names imply, 
individual techniques are uwmuslly thought of as activities that 
the individual teacher participates in to bring himself up to a 
standard or to gain advanced degrees. Group technicues, on the 
other hand, are more institutional in character which attract 
teachers not so much as individuals but as members of a school 
system, a team to solve mutual problems. It should be noted that 
this is a loose classification, for many of the activities ean be 
on both an individual es well es a group basis. 


ipdividusi Iechoicues 


Summer School Courses 

University Extersion Courses 

Professionel Reading and Research 

Writing for Professional Journals 

Purposeful Travel 

Observation Lessons-Visiting other Classrooms, Denon- 
stration Schools 

community Service- Public Relations 

Creative Activities (art, dramatics, literature, music) 

Membership in Professional Organizations 

Lecturing at other Schools, Community Organizations, etc. 

Supervising amd Assisting other Teachers 


Group Techniques 
(Summer) Vo 
Conferences-Curriculus Revision, Instruetion Iuprovesent, 
Kork 


Teachers! (Faculty) Mectinrs 
Teachers! Institutes 
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Conventions 

Committee ork 

Organised Study Programs, Study Councils 
Discussion Groups 

Excursions 

In the chapter to follow several of these listed technicuos 
will be examined in detail. These selected are considered to be 
ones that. seem to be particularly applicable for adoption by the 
Bevel training progran. 

B. Eeteblishing an In-Service Training Program. 

The essential steps in establishing an in-service training 
program will naturally wary souewhat with the types of activities 
concerned. Hore detailed descriptions of these steps will be ine 
eluded in the several chapters on those specific teacher training 
techniques considered aprlicable to the Navy training programe 
It might be veluable, however, to outline the more gerersl] steps 
peenliar to establishing most group teacher training activities. 

These can be summarised es follows.” 
le Strong administrative support. 
2. Central planning comuitves. 
3. Development of stuly groups based on teacher interests and 
he sms => voluntary perticipation and cooperative group 
5. made < sss assistance from both within and 
outside the school syste: 

Although most of the above have been deseribed at grester 
length ín the previous section, it might be well to reiterate sue 
of the more important points. 

ihe first reculrement in esteblishing an in-service training 
program is that the sehool's adeinistretion recognize the inpor- 
tance of promoting & local program of in~service education, under 
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stand that improvement of the teaching and administrative condi-~- 
tions in the school recuires group action, and that it is not 
enough to rely upon separate efforts of individual teachers to 
increase thoir competence, but that maximum perticipation in local 
group planning should be sought, 

The first actual step is the setting up of a central rlan~ 
ning committee. This committee has the responsibility of stim 
ulating interest in the in-service training program and coordinat- 
ing the werk of the verious study groups upon which the entire pro- 
gra m should be based. In addition, the planning committee has 
the responsibility for making ali of the necessary arrancenents 
prior to the eumencement of the training program, including the 
provision of the all-important consultant sssistonce from both 
within and without the school system, The planning committee should 
include representatives of elldspartuents in the school, with 
large enough membership to ensure the participation of individuals 
with as broad experience as possible in the various methods of ine 
service training. 

The actuel core cf the process of establishing an in-service 
training progrem is the study groups, It is here that the felt 
needs of the teschers are brought to light. The meobership should 
be voluntery, ami prebsbly based on the interests of the teachers 
rather than grade levels or subjects, in order to eneure s heter- 
ogenseus body of teschers with different backgrounds and exper- 
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The process of evaluating the results of the various methods 
of in-service training will be treated at greater length in the 
chapter to fellow. However, it might be well to consider in a 
general way what the various evaluation stwiles seem to indicate 
insofar as the velue of an in-service training program is con- 
corned. 

Kost of the evaluation studies have been based on questione 
naires and attitute inventories made out by teachers who have pere 
ticipated in in-service training activities, and observation re- 
ports on the teachers concerned, These observation reports us- 
wally are made out by qualified, supposedly unbiased observers such 
as supervisors, principals end individuals who have no relation- 
ship with the teacher or school concerned. At best most of these 
evaluation methods asawe that tescher growth can be primarily 
atiributed to in-service training. However, the much more in- 
volved but moro accurate case history methed, in which a close 
study of an individual teacher over a prolonged period of time is 
made both before ard efter in-service training le received, appears 
to be the moat reliable method of determining whether or not a 
teacher's personality and teaching methocs have changed directly 
ae a result of an in-service training program. 

In general the consensus of the evalustion studies is that 
presumably as a result of in-service training the following changes 
in teachers frequently take place: 

l. Hew courses are developed ard old ones modified in the 
direction of pupil!s present needs arm! interests. 
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Such methods of tencihing as individual conferences between 

student and teacher, group discussions, asx student pasrtic- 
on in planning ard carrying out tne work to be done in 
» are adopted. 


Teachers become much more guidance uinded--concerned with 
the individual student, bis needs and provlenw. 


Courses are wodified in the direction of willizing current 
materials for instruction and being concerned with prose 
day social issues and problems. 


A more demeratic, cooperative atuosphere is developed in 
the clessrcons between stulento and the teacher, as well as 
between individual students. 


Much more cooperation is apparent between teachers themselves 
and between teachers and the shuinistrative staff in solving 

problems of mutual concern. Toachera tae a move active pert 
in faculty mectings and in participating in school committees, 


Hew evaluation procedures are devised to determine whether 
or net teachers are doing a good job. 


There is marked departure from the restrictive textbook 
style of teaching and greater use of supplementary teaching 
devices such as periodicals, audio-visual aids, ficld trips, 
work exporienos, an? pupil activities, 


Improved spirit and morale of the teschers and an increased 
interest, pride and seiisfaction in their profession often 
result. 


Improved personal ad justuerts on the part of the teachers 
frequently occur, such as getting along better with stulents, 
other teachers, and the administrative staff; developing 

new and greater interests in both their sclwol life as well 
as outside activities; and attaining greater prestige, recog- 
nition and responelbility in their work, 


Perhaps not all of the above can be attributed solely te an 


in-servies training program, but it seas reasonable to believe 


that such a progran has beon very valuable in most instances in 


furthering both personal end professional advancements an the part 
of the participating teacher. 





CHAPTER XLI 


IN-SERVICE TLACHER TRAINING TECHNIGUES AFFLICAELE 
TO THE EKAVY TRAINIBGO PHOQUAM 
A. 8 
le What is a Workshop? 

There has been a recent development in civilian educe~ 
tion which seams to heve produced outstanding results in the 
training of teachers and this is what is celled the worke 
shop, Other neseg aro commonly used as well, such as sum 
mer workshops, clinics, institutes, working conferences, ebes, 
but they can be considered besicelly the same as long as 
they embody the genera] principle of the workshop. That is, 
an informal meeting of teachers and education experts to work 
out on a cooperative basis solutions to problems that the 
teachers hed brought with them from their tesching situations. 

Diederich and Van T12 give a concise yet complete def- 
inition of the workshop in their valuable booklet, The Workshop. 
They state that 2 sumer workshop is s sumuer school with no 
courses, no textbooks ani no examinations. That this school 
is rot concerned with theoreticel] problems but ths practical 
problems of the teacher participants, These problens include 
euch things as developing classroom matericls for a new courso, 


loioderich, P. B. and Van Til, *., The Workshop. New York: Hinde, Hayden, 
and Eliridiw, 1945. Pe i. 
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selecting ani building tests, or learning what can be done 
in seheol about the exotional problems of maladjusted stu- 
dents. As a result, there are usually groupes working on 
various types of core courses, guidance problem, evaluae 
tions, units in the major subject fields, the use of radio 
ant movies in education, and utilizing comamity resources. 
One or more staff members (specielist acvisers) are aselgned . 
to each group. Time is spont in individua! conferences with 
the staff members, for work on special problexs, for work in 
arts and crafts, for trips into the community, for general 
meetings, for staff meetings ard for recreations 

From this brief description it fs possible to get a 
general idea of whet a workshop is, what it attempts to de 
and how 1t operetes. However, it might be well to examine 
at greater length the characteristics an organization of 
workshops &s well ps look into their accomplishesnts before 
any opinions are voiced as to whether they coul! be utilized 
to advantage in the Kevy training program. 

2. Characteristics of Workshops 

From several responeible authorities the more detoilod 

characteristics of workshops are listed as follows 4 
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The program ef the workshop ia based upon the specific 
problems, needs end interests of the individual teacher 
participant. These and new problems that emerge as a 
result of grow thinking and staff suggestions form the 
basis of individual and group activities planned by the 
groupe 

Specifically trained staff personnel provide consul- 
tive services, learning aids and pertinent reading 
materials. while the staff's work must be based upon 
the problems of the participants, their work should 
not be passive--they should advise, stimulate, con- 
tribute and suggest. 

Flexible, informel, and cooperative relationships with 
other teachers and staff personnol, with all kinds of 
backgrounds are encouraged in order te stimulate the 
individusl teecher's thinking, to broaden hin pro- 
fessionally, and to give him experience in cooperative 
activities, By sharing in interests as well as in 
cooperative action vectored in the direction of solving 
coimuon problems, the aim is that the participants will 
recognize how thelr teeching at home should be carried 
OMe 

Every effort is mace to stimulate the thinking of the 
participant so thet he thinke in terms of the growth 
and development of the whole student, the whole commun- 
ity and the whole school. 

Experiences with professional problems other then just 
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those of the imediate concern to the individual teach- 
er are provided. 

f. The entire workshop atmosphere is one of balanced 
living for the perticipant both in the group and indi- 
vidually. That is, a healthy combination of work and 
recreation is encouraged, 

Typical Organisation 

Naturally the organisation of a workshop will depend 
upon its membership and their problems and interests, the 
staff, the sponsoring activities ard the available facilities. 
However, by and large, the organizations of most of the work- 
shops have a great desl in comeon. These common elements 
might be considered as follows: 

a. Pre-planning--usually a special pre=planning committee 
is organized by the school system consisting of the 
superintendent. of the system, the principals and re- 
presentative teachers from the various schools. This 
comaittee first canvasses all of the teachers as wel 
as the administrative staff personnel as to their in- 
dividual problems, Also in some instances civie ac- 
tivities and professional organizations sre asked to 
contribute suggested problems, The problems then are 
grouped inte problem areas to be included in the pro- 
posed workshop program. These in turn are presented 
for consideration at the faculty meetings of the various 
schools. Then the pre=planning committee selects à 
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director for the workshop and assists him in choosing 

a staff and determining from the problem areas, approved 
by the faculty meetings, which ones should be stressed, 
At this time the workshop director and his staff prepare 
a proposed workshop agenda which ie circulated to the 
Classroom teachers, principals and school administration 
personnel for suggested modifications prior to final 
preparation. By thie seesingly involved but essential 
method, the teachers ani administrative staffs cone to 
regard the workshop as an opportunity for them to do 
something about what they feel to be their personal and 
felt needs combined with the needs of the school system. 
One thing is ímportant and that is, although pre-planning 
is necessary, there should never be a single feature 

of the workshop which shouldn't be changed at any tine 
if considered necessary as a result of the vote of the 
entire membership, It is alse necessary, however, that 
mechanical, routine decisions be usually delegated to 
the workshop director ard his steff or the workshop com 
mittee so as not to waste the time of the entire croup. 
Membership=-the typical workshop of en average school 
system usually consists of from between 75 and 150 
participante made up of staff members of the component 
schools (both teachers end administrative personnel). 

In addition, outside participants (specialists) often 
amount to approximately 20 in number. These figures 

are used only for purposes of illustration, since the 


~26= 


d c amma‏ سفیفی مز سجلمدو علم at‏ هنن 
+ 28⸗—— 
ې دمه وسال mai frm‏ موز دس MooReyf" M blamp‏ 
له یدنه نت په ري welts‏ سه ند جوا ومس 
se Uso)‏ رمل وعات ړه تا مت ها یږ ينو 
oe samm wouhi besems 291 ۵‏ السا 
همه E‏ اد aw. danni azm‏ مومسورلفر 
las saiae‏ سس« 
Geyer rat Fem‏ د ne‏ صم هيد seu‏ زو و 
Ande prose grinan‏ نا سا ده یم Mn Lewcewe, İM‏ 
dam LO‏ دع »رند jan sid Y* ames ei)‏ ونی 
ٹم iaw wa saori s palid‏ — 
ې سسزل سور کل پس — 
د غه — نوا N‏ نه mdi ue de punin‏ 
writ We thoes à fà vaacmemes Usable lj‏ ونم مد دمه 
وول at (L‏ ملكت — — 
be 2‏ ومووته a4 iom‏ 
وضو ىد یب ahe‏ مو ړم ama‏ < 
یلم لیس ود لوم شلك ون 
ماه m a gaor or‏ مد بسا 
ټوو تیا جز نه pi wa CO eee‏ 
nada‏ سیه ې سا T D‏ 
اص a a va GP)‏ — 
٤د ditin‏ — 
miam‏ یہ — 4 — eres) wow!‏ 
دا how‏ ولک دم «dd sonis qure) 3o amun)‏ 


M 


nuabers of teachers and administrative personnel, as 
well as specialists will vary according to the situa- 
tion. It is generally agreed, however, that the teech- 
ers attending the workshop should come with clearly con- 
ceived problems and interests which heve ariven from 
their actual teaching situations, and who expect to put 
into practice what is determined as s result of their 
workshop experience. Generally, as part of the admis- 
sions procedure, teachers requesting permission for 
admission to the workshop have been recuested to outline 
in advance one or more projects to which they desire 
to devote a major portion of their time at the work- 
shop. This information is desired so as to "firm up" 
in each teacher's mind what he hopea to accomplish. 
It is also needed to allow for screening of delegates 
so that there is a degree of common interests in order 
that it won't be too difficult to provide for them. 
Date included in a typical workshop applicetion blank 
is as follows: 

(1) Present position sand nature of work performed 

in school by the applicant. 
(2) Educational training, including the institutions, 
dates of attendance, fields of major interests, 


and degrees. 


Ke Le, ot al. Professional Education for Experienced Teachers:‏ جو يچ 
e P of the Su w » Chicego: University of Chicago‏ 
Press, 1940. is2pp.‏ 
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(3) Teaching experience, including institutions, 
position and length of service, 

(4) A description of the problem or interest on which 
there is a desire to work, including a brief dio- 
cussion of the purpose, the general nature of 

` the problem, and the anticipated first steps in 
attacking the problem, 

(5) A statement as to how the workehop can help in 
attacking the problem, essístence that will be 
needed from the staff, special materials required 
and special experiences which it is thought 
would be helpful. 

(6) A discussion of how the results of werk on the 
problem will actually be put to use in the appli- 
cantis school. ` 

The Staff—the staff includes members of the teaching 
and aduinistrative staffs of the component schools who 
with the workshop chairman form his staff. in addition 
there usually sre specialist advisors from outside the 
school system, It is a wise ides to have as much di- 
versity in the staff as possible, for it is important 
that specialists be available in 211 general areas that 
the participants problems fall in. in general, there 
should be specialists in at least the following major 
areas: 

(1) Nature and needs ef young people and methods 
of cowseling students. 
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(2) Philosophy of education, that is, what are the 
aims and purposes of education. 
(3) Bvaluation of the effectiveness of educational 
progress in promoting growth. 

(4) Creative and recreational activities. 
It is recomended that a large nuaber of tho above 
specialists be drawn from outside the school system, 
This is necessary in order to obtain as many new ideas 
and viewpoints as possible. It is usually a good ides 
for the staff to spend several days in conference prior 
to the opening of the workshop in order to accuaint 
theuselves with the information on each delegate's 
application} to discuss the sima and methods of cooper- 
ative group action; to clearly establish the functions 
of each of the staff meabers in respect to the total 
workshop programy and to take care of the miscellaneous 
detail necessary for a smooth operation of the workshop. 
Sponporship--it is invaluable to have the workshop eo- 
Sponsored on an equal partnership basis by the school 
System and a teachers college or university, By this 
mesus, there will result a continuous interchange of 
information between the two educational institutions. 
In addition, the consultive services available at col- 
legiate institutions are considered of utmost importance 
in meeting the resource demands of the workshop. 
Setting and Facilitice—-—-—most worksheps have found it 
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beneficial to house the workshop personnel (both staff 
and delegates) together as a group. If this is net 
pessible, at least group dining accomodations, lounging 
quarters, recreational fscilities and other means of 
promoting informal "get-togethers" should be provided. 
In regard to the working facilities, it is also desir- 
able to have the working spaces and living accomodations 
naar to each other. The working spaces should include 
staff offices; desks or study tables for stuients; rooms 
for nuall group meetings, committees, sub-group ang 
guidance conferences; space and seating accomodations 
for the general meetings of the whole workshop groups 
space and equipment for library materials and reference 
work; lounging rooms; studio and shop space; and a typ- 
ing room with typing end duplicating equipment and 
materials, Care should be taken to aveid the usual 
classroom lecturc-rocom type of atmosphere. Since all 
types of reference material are an absolute necessity 
(not only books and periodicals, but instructional eids 
a6 well), the workehop shouid be immediately accossible 
to a general university library or a subdivision of one 
set up for the specific purpose of serving the workshop. 
Of equal importance to the library facilities, are the 
arts laboratory (for art work, music, drama, etc.), 

the demonstration class, recreational facilities, ani 
facilities for social events. 
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Individual Advisory Conferences—-at, the very heart of 
the workshop program is the conference of the teacher 
delegate with his adviser, These conferences take up 
about a half an hour of each day for the delegate (and 
several houra of each staff mexber's dey). These are 
held wherever the delegste needa help or desires an 
evaluation of the progreso he hes made on his particular 
project. Often a regular two-hour period each day is 
set aside for acviser's conferences. These conferences 
are cooperative in nature, ususlly dealing with elerify- 
ing an outline or issues, selecting pertinent reform 
ences for future reacting, broadening the delegste!s 
knowledge concerning a general educations] concept 
(@.¢., teeehing should be concerned with the "whole* 
student), and discussing waya te solve problems rela- 
tive to the establishment of a new program of instruc- 
tion, 

Individual Actívities-—the workshop íi» not intended to 
be exclusively a place where delegctes come for group 
meetings and conferences, for normelly such tine is 

lso sepert in individual reading, thinking over one's 
problems end writing about their possible solutions, 

and work in individual, creative and reereationel active 
ities, 

Group Activities-—the usual workshop program consists 
of e wide variety cf group activities of whieh some 
representative ones are: 
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(1) Major Work Groups ~ there are two general types 


of major work groupst 


(a) 


(b) 


Specialized Work Greups—these consist 

of a group of teachers of a particular 
subject. which usually meets severe], times 
a week to talk over special problems in 
their specialized field, to develop mater- 
ials which will be of value in ter^ving 
the particuler subject, and to share in 
experiences which may bo of value to the 
whole group. 

Method Work Groups--these consist of 
teachers whose interests and problems 

are not primarily concerned with a specif- 
ie subject, but are related to the broader 
area of method, Such subjects are usually 
considered as using the commmity ac a 
teaching resource, comuon interests in 
child development, ete, Even though par- 
ticipation in all groups should be vol- 
untary, it has been generslly found that 
by encouraging teschers to join both types 
of groups, a degree of "cross fertilize- 
tion" is obteined. That is, method groups 
whieh eut across subject lines often are 
most stimulating amd valuable since they 
result in thinking about broader problems 
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normally considered in specialized work 
groups e 
The all important criteria in organising 

these groups is that they should be concerned 
with the common interests and needs of the in- 
dividual teachers that participate in them and 
they should be dissolved and new groups formed 
whenever it is necessary to meet new or chang- 
ing needs, Jt has been usually the case, how- 
ever, that most major work groups which are 
formed the first week of the session continus 
with practically the sane membership throughout 
ihe entire workshop period. One way of seeing 
that the group ls concerned with the comion 
interests and problems oí its members is to 
have each teacher participart outline his prob= 
lem before the group and receive recomendations 
as to how to meet his problem. After each 
participant has had the chance to do t is, the 
group should concentrate more on common interests 
with occasional brief reports as to the progress 
of individual mexbers on their related, special 
problems. 
Request or Special Interest üroupé—-besides the 
major work groups there are usually a number of 
informal groups that exist for shorter periods 


-33- 


due اسن‎ ee eee 
i. 
batatas له‎ alr iw hited Ls bT 

اسه رس ١١‏ رصا لا memwa v uan‏ 
نار Caruel) sms Bl‏ سد ud Yw sta;‏ ہے 
Laatat‏ — رند هده Amm "ej «Q‏ 
نس عششا اہ قلەساءما apoy a ia‏ ہد 
—— ۰ص له — نے سز دہ و سے 
اکر لی از فب اس ساح اک ce Quam)‏ 
کد (o na BDA marem. Uim ul. RUN de)‏ 
remi)‏ فته ¿s BL‏ ا ته مجنو سم 
میں —- اف يسو 
بے نت ia wee ego na Ga‏ هکش 
سوہ بو پټ نه سسس اف ney edt‏ 
ندمت سا ینف را ام اس ن a‏ ` 
ہمہ ores ve] Wert! Ge‏ وکا ane, i‏ 
ninm erron ia py âl vany eal‏ 
ف ہی ست ت وې نكن رې ناښۍ Ae‏ ^ 
- بی و فش دس 
(I Puma vW. wA‏ سب ف aha) s‏ 
a es ee d‏ چو 
سا مخفطااخعطس سټسوې ١‏ ج فس Lace Reda‏ 
ü pd‏ 

زی om‏ یہ نیدی ویر موپہصمسوسوردے یم 
ou rie ep ee “4.‏ لان ٹور ہس با 
شە مها hes uod Wilts Vn) (bm 2 vo‏ 


یه 





(2) 


normally considered in specialised work 

groups. 

The all Important criteria in organising 
these groups is that they should be concerned 
with bhe cowan interesis and needs of the ine 
dividual teachers that participate in them and 
they should be dissolved ard new groups forand 
whenever it is necessary to met new or chang- 
ing needs. it has boen usually the case, howe 
ever, tual most major work groupe which are 
forwed the first week of tho session continus 
with practically the sane ueubership throughout 
the entire workshop period. Une wey of seeing 
that the group le concerned with the oomon 
interests am probless of its members is to 
have @ech teacher participant outline ils prob- 
lea before the group and receive recomendations 
as to how to meet his problemu, After eseh 
participant has had the chenes to do this, thè 
group should concentrate more on common interests 
with occasional brief reports as to tho progress 
of individual meabers on their related, special 
prob lenge 
Bequest or pecial Interest uroupe——vesides the 
major work groupe there are usually a amber of 
informel groupe that exist for shorter periods 
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of time, These are disbended when the special 
problem that concern the mambers has been solved. 
4 wide variety of problems are normally involved 
ranging from problems of educational philosophy 
and psychology to thuse of curriculua planning, 
evaluation of student's growth, etc. 

General Meetings-—-these úre meetings for all 
workshop members who desire to attend. in 
these nectings normally visiting educators or 
staff masbers hold large consultation sessions 
or give lectures, followed by informal group or 
panel discusaions, on subjects of major concern 
to all teachers, These gencral meetings have 
been reduced in number in actual practice, but 
Still seen to have value for the purpose of in- 
treducing new problems, discussing problems 
Goon to the entire workshop, and giving in- 
fermation concerning avellavle resources such 
as special assistance that can be offered by 
regular or Visiting staff members, Care should 
be taken, however, to ensuro thet these general 
meetings incluie e maximum amount of delegate 
participation so that the activity does not 
degenerate into a "talkfest" rather then a work- 
shops 

School and School District Groups-——these are 
groupe made up of teachers and administrative 
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personnel from one school or a school istrict. 
They sre mainly concerned with problems ard 
interests of local concern. These group con- 
ferenees help the perticipants in tackling prob- 
lems relative to needed improvements in their 
ow overall school situatior. 

Informal Group Activities—-these inclule a variety 
of creative end recreational activities, a nume 
ber of which have alrsedy been listed, Several 
hours each day are usually set aside before dip- 
ner including Saturcay afternoons arl all day 
Sundays for these informal activities. eme of 
these are recreetionol in nature, such as various 
group athletics. Some deal with group creative 
activities ("little theatre" groups, dancing, 
poetry, singing, etc.). Others are educational 
in nature, such as educational mtion pictures, 
recorded radio broadcasts, amd surveys of com- 
munity resources (points of interest of educa- 
tional value). Social occasions, such as the 
theatre, "bull sessions", end group dining are 
also very much a» part of any workshop program. 
As steted by K. L. Heaton, "an arts and recrea- 
tion program is a necessity as a balance to the 
purely intellectual activity. It is a force 
making for sanity and balance. It is 2 balance 
factor to the verbal toxemia produced by six 
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weeks of intense discussion, research, axi pro= 
duction of written — S 

(6) Program Planning and Staff Conferences—these 
conferences are a necessity if the workshop is 
to have an effective program. They usually con- 
sist ef weekly or twice-weekly mettingy of the 
siaif ani selected delegates to plan isportent 
aspects of the workshop program. This planning 
is in aduition to the initial preparatory plans 
ef the preplanning stage and the planning sea~ 
sions of the other groups. The responsibility 
of the program planning conferences is to estab- 
lish a daily schedule based on the general plans 
made by the workshop as a whole, Such schedwie 
ing is inclwied as hours to assign for a demon- 
stration class, a field trip, a guicance dis- 
cusslon-lecture, wilnterrupted study, etc. ay 
rotating the uexb rship on this program committee, 
everyone of Lhc delegates who desires to partici- 
pate can have the opportunity to do BO. 

i. Typical workshop Schedule—the typical workshop usually 
covers a period from four to eigit weeks. However, 
there are differences of opinion as to the value of an 
extonded period as compared to several skort term work- 







Sreaton, Ke Le, et al, Professional Sduestion for Experienced Teachers: 
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shops. Those in favor of the former declare that at 
least four to eight weeks is necessary for the teacher 
participants to clarify their thinking, make definite 
progress towards solving individual and group problems, 
and to establish close, cooperative relationships with 
the staff and other teacher participents. The other 
schools seems to favor several short-term workshops so 
as to have frequent opportunities to actually apply in 
practice the tentative solutions arrived at concerning 
problews that face the individual teacher in his clase- 
room, Loth opinions seom to have merits in their own 
right. However, the governing factor in deciding the 
length of a workshop will probably be such administra- 
tive problems as finances, availability of substitute 
teachers (in the instance the workshop is held during 
the regular school term), ami the availability of 
staff specialists am facilities. 

In respect to a typical daily schedule, mectings 
of small discussion groupes are usually held in the 
morning organised around the individual teacher's 
stated interests. Luncheons are held as informally 
as possible so that they cən includie small conferences 
concerning subjects related to particular interests, 
The afterncons are devoted te individual work, meetings 
with advisers, conferences, recreation and creative 


activities. Generel meetings and individual work sre 





also normally scheduled for the evenings, with Satur- 
day afternoons ami Suxlays left to the individual for 
a variety of recreational, social, ami educational 
activities. 
te Evaluation ef Results of serkshops 
The all daportant cuestion of does participation in a 
workshop really make a teacher wre effective en tie job should 
certainly be examined thorougbly before the subject can be con- 
sidered treated fully. Lumerous evaluations of the effects of 
workshops on the teacher particlpents have been made in which 
the perticipants have been asked to reflect their experiences 
and appraise their reactions. The most comuon method is to 
distribute questionnaire forms at the beginning and et the 
close of the workshop period. Sometimes evaluation is under- 
taken by interviews with or by questionnaires made out by staff 
personnel, staff ratings of the accomplishaents of the teacher 
participants, or on the basis of group discussions within the 
various working sections of the workshop itself. however, it 
seems that these methods of evaluation take too much for 
granted. To more effectively evaluate the accomplishments of 
a workshop, it appears that it necessitates evaluating the 
teacher on the job both before and after his period of workshop 
participation., Suek an evaluation, for example, was conducted 
by the Oakiand Public Schoola, Oakland, California as a result 
of their sixth annual workshop held in the sumer of 1550. 
Taction for Currie Inproyoment. (Association for Supervision and 
Curriculum pment, 1951 Yeerbook, Washington, D. C.: Kation- 
al Gducetion Association. 246 pp. 
-2 5 
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Their method consisted of evalusting the classroom practices 
of fifty teachers who had not previously ettended a workshop, 
beth before, during, and after participation ín the 1950 
workshop, This was done by: 

a. Before the workshop ~ personal interviews, reviewing the 
problems of the teachers and observing the classroom 
situations of each teachers 

be. During the workshop -~ daily logs of their participation 
in verious activities of the vorkshop, and "free response" 
evalustion sheets which asked each teacher to express 
his reactions to ani suggested changes concerning work- 
shop procedures. 

€. At end of workshop — an evalustion cuestionnaire was 
made out by each teacher. 

d. After the workshop - follow-up interviews of each teacher; 
followup classroom observations to identify changes in 
students! behavior, ir. ways of working, in tescher- 
student relationships, in the teacher-learning situetion, 
and in teaching methods; and conferences with principsls 
and supervisors who were tho teachers! co-workers, 
(Similar opinions from fellow teachers and students might 
alse have been obtained.) 

On the basis of this extensive evalustion process, the 
verdict at Oakland was unanimous] favorable for their 1950 
workshop. 

To sumaerize the consensus of opinion s3 determined fron 


various evaluation studies, it seems that the workshop is & 
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valuable method ef improving a teacher's effectiveness as a 
teacher, in that it: 

ae Provides the participating teacher with easy aceess to 
the services of various staff members who can provide 
many kinds of assistance to meet all kinds of problems. 

b. Helps to bring teachers together from different schools, 
but with smi ler problems for effective exchenge of ideas. 
Mecting other teachers with different backgrouncs and 
from a variety of teaching situctions facilitates learn 
ing what. is being done elsewhere and what new ideas work 
well or fsil in practice. 

€. Provides teschors and administrative staff personnel the 
opportunity to werk on staff problems freed from the 
pressure of routine school duties, 

d, Promotes cooperative, infornsl, working relationships 
between teechers and the administrative staff ln thet 
all participants forget about official capacity, speck 
freely when cuestioned, advance their opinions, seek 
advice, and assume roles of leaders, It seems safe to 
assume that these cooperative relationships should te 
a degree carry over to the school where they will effect 
both the teachers as well ss the staff in their relation- 
ships with one another and with the students. 

e, Helps individual teachers to learn about valuable teach- 
ing resources that are availeble for them, 

f. Encourages educational experimentation in new teaching 
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methods so that the school will be able to keep pace 
with the needs of the ever changing times, For example, 
including students in planning of school projects, what 
to do sbout evaluation, how to use effectively and ob- 
tain eudio—visual aide, and how to utilise comuunity 
resources for the good of the school. 

Promotes an interest in the whole child, the whole school, 
end the whole comaunity, by increasing the teacher's 
understanding through such methods as research on the 
nature of developing youth emi the learning process; by 
actual associaticns with young peoples through interviews 
and discussions; through associations with teachers of 
many special interests; through readings and interviews 
with representatives of other schools concerning vried 
school practices; through observations of laboratory 
schools and demonstration elasses; and by accusinting 
him with the uses of comaunity resources in the develop- 
ment of the curriculum and new methods of utilizing these 
resources. 

Helps him solve future problems as a result of the em 
perience the individual teacher gains in studying his 
own interests or specific problem and working it out 
with others until a satisfactory solution is obtained. 
Also makes him more conscious of other problems in the 
school situation that need further study, 

Provides valuable experience in creative and recreational 


activities which increases tae individual teacher's apprecia- 
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tion of their educative values as a relief from verbal 
activities, as recreation, and as therapeutic devices. 

Jj. Contributes to teacher's growth. The individual teacher 
becomes more aware of his hidden potentialities end the 
fact that success as a teacher greatly depends upon one's 
skill ín human relations—learning to understand amd work 
with others in a cooperative manner. 

The values of the workshop will not materialize, 
however, unless the workshop spirit is maintained in the 
daily life of the school system, "Unleso creative plan~ 
ning that lies at the heart of workshop activity has its 
counterpart in the association of principals and teachers 
in each school, in administrative councils, in classrooms 
between teachers and students, in joint enterprises سو‎ 
tween educators and citisens, there is scant hope that 

the program will survive."® 

5. Application to the Navy Training Program: 

The workshop program seems to be most suitable for use by 
the Navy treining program in improving the quality of instruc- 
tion at the various Xavy service schools. The valus of partici- 
pation by beth instructor and staff personnel in infermal group 
conferences, free from interruption by routine school tasks, 
should result in positive gains not only in improving the cali- 
ber of instruetion, but alse in providing workable solutions 
te many staff probleme, Such probleme as the following seem 


Seaton, Ke Le, et al. ess Zducation fo rienced Teachers: 
Ë n of the 5 r Workshop, Chicago: University of Chicago 
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most. appropriate for workshop study: the question of trein- 
ing rated men at service schools vs. on the job training in 
the fleet, evaluation of students! perforuance, soliciting 
the participation of fleet activities in improving inetrue- 
tion at the service schools, publicising to the fleet the 
benefits of the avy training program, etc. in addition, the 
workshop seems to be an ideal method for bringing representatives 
from the various training activities tegether so that concerted 
efforts can be made in tackling common problems as well as 
allowing the entire training establishment to benefit from the 
experiences and proven practices of individual activities. 

The aspect of an informal working-living situstion in 
the workshop involving both officer and enlisted personel 
will no doubt have to be modified to an extent, but this should 
not prove to be a difficult probleu to solve. fn informal, 
cooperative atmosphere of give and take relationships is of 
vital importance, however, if the workshop is to be e success, 

The problem that no doubt will produce the most headaches 
will be the one of time. That is, freeing the instructor and 
sdninistrative staff personnel of a school from their routine 
dutiee for a period of time long enough to effectively partici- 
pate in the workshop and produce positive results. A way out 
of this dilemma is to have periodic workshops at more frequent 
intervals than are normally held, but for shorter durations. 
in addition, this should allow for including representative 
personnel on a rotation basis so thet in a reasonable period 
of time all staff and instructor personnel will be able to 
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attend at least one seseion of the workshop. 

The location of the workshop should noi produce a problem, 
although it is recommended thet the sessions be held at some 
other activity than at the parent training station in order that 
there be an atmosphere free from routine duties. It is impera- 
tine, however, that the workshop be held either at or nearby 
a university or teachers college where resources and advisory 
personnel can be utilized. Eo doubt living accomodations can 
be arranged at Naval installations which are situated within 
a convenient distanco from the educational institution. 

The final warning is reiterated here that the benefits 
of the workshop program will not bere fruit unless its spirit 
of cooperative, creativo plenning ia maintained in practice 
in all school relationships involving tho administrative staff, 
instructors and stolent personnel, 

B. Currículum luprovement Committees 
1. What are Curriculum Improvement Committees? 

There are verious types of curriculum improvement 
committees utilized in the publie schools, These range 
from appointed or elected groups of persons representing a 
single school, a school system or a larger regional area. 
These groups are comaonly celled either curriculus izprove- 
ment comuittees or study councils, 

2, Responsibilities 

The responsibilities of the curriculum improvement 
committees are primarily theseof gathering suggestions fron 
every teacher in the school or school system; arranging com 
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ferences dealing with the teschers! suggestions; collecting 
resource materials; and assisting ir any wey possible the 
putting of new ideas into practice. 

Why are They Necessary? 

Curriculua improvement and teacher improvesent are so 
closely correlated that 1t is impossible to trest either one 
separately. In the previous sections the necessity of help- 
ing the teacher to grow on the job and improve his teaching 
was stressed, If his teaching is to be improved, this neces- 
sarily recuires improvements in the curriculum. As J, He 
Gwynn so well states 1t, "It is the belief thet every teacher 
must go through the process of experimenting with sone prob- 
lem, or unit, or teaching procedure in order to better his 
teaching." " 

With this "reason for being", curriculum inproveuent 
committees are a means of inducing every teacher on the staff 
to engage in curriculum lmprovesent. They give hin ea means 
of expressing hie new ideas, assurance of boing heard by 
the school's adainistration, and with the latter's approval, 
the opportunity of putting his ideas into practice. 

Curriculum improvement activities thus cen be considered 
& "must" in order to prevent stifling the teacher's initiative, 
when ho has new ideas and no readily available means of put 
ting then into practice. 
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4. Essentials for Developing a Curriculum Improvement Programa 
There are certain basic essentials not only for the 
creation of a curriculua inprovesent program, but also to 
ensure that the activities created will flourish and fulfill 
the needs of the teachers, stuleuts and the school. These 
ares 

à» The curriculua improvement program in any school 
should be a continuous, not a sporadic short-lived 
progran. Periodice examination and improvement are 
always necessary. 

b. As the first step ín iis development, it is necessary 
that the whole staff study the problems of what is 
and what should be the philosophy of the school (what 
is the staff trying to accomplish), and do the actions 
of the staff live up to the philosophy. 

c. The planning of any curriculum luprovement progrem 
should be done by cooperative action of the teaching 
and the aduinistrative staffs. “If the principal has 
followed the plan of studying the program cooperatively 
and the staff has actuslly discovered weaknesses which 
need to be overcome, the chances of success are much 
better. The plans for curriculum study then originate 
with the faculty as a whole, and teachors are more like- 
ly to gese responsibility,"ll 


a * Pigh School Curriculum. kew Yorks‏ پټ Herold.‏ امن ور شا 
pe Ge‏ .1950 و The Kkachillan Co,‏ 


سار 


در — لسوانابای v‏ — — 
D m LZ‏ سب سا 
ولنمد ١١‏ بوجوو حا یپسبسسور مان سر د ورم - 

LLI د‎ SPD LIP — R OF ey ree 
اباي سي ام‎ 

— — ga 

— — — 
اا ee‏ 
پروي —— — 

-= l a 

iê ol 01 saywa u at quan Henry mit ah د‎ 

— فم‎ di IER ee سه‎ va 7: 

amiss «hé سسا سا غ‎ si eiu am e تک‎ 

— Pinsin W سا مم مستا لاف ب‎ 
BAr Re SOPs qe — ocd ع‎ = 
ti bw ماع عا‎ Clore iod od abb ہک‎ 

s Rue, kap "د‎ tha لنشین‎ be —— ا‎ 

wears Seere sS side V aly aa jani 

debts mema novaa giana الفا‎ Tuss ái aa 

— — — el] qocewva wi dé Pm 

—— إعاج مانس‎ GC Rub, ad valet 

— wwoe ru rye) mes quide e bb وسال‎ ed) MAN 
24». ipana e اھ‎ —— 





d. 


e, 


£e 


The sehool!s seüninistrstion should rocogniíse that سه‎ 
perimentation in the imnrovencnt of the currievlum is 
& neessogry; part of any in-service training programe 
Therefore, all teachers should be encouraged to take 
part in the program. 

Determination of the basic issues of the curriculum 
improvement program should be the responsibility of 
the whole staff, 

A centrel cucrieulum conmttee or whet 15 sometimes 
called as central steering (ecordinating) committee, 
headed by a curriculum director, is essential to uke 
eharge of the program end coordinate the vorkings of 
the sub-committees or stuly grours. This central 
committer should have the responsibility to assist 
with probless of orpanizetien, previde resource us- 
terials, arrange general meetings iscluting those 
with parents ant community representatives (fleet, 
shore estiblishaert and bureau representztives in ine 
Nevy), and generally keep the fseulty apprised of 
what is going one 

Leadership for the progran in the person of the cur- 
rieulus director or coordinater should tom fron ths 
school itself. He is then in e better position te 
realize the mique problems thet the school fscee. 
Consultants frou other schools zay be beneficial, kow- 
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Frovision must be made for the mestings of all curricu- 
lum activities on school tine. 

Sub-coamittees or study groups should be organized 
around ereas thet should be considered in any curricu» 
lwa revision pregrem (1.8. common learnings, physical 
and mental health, guidanee, the various subject fields, 
student activities, and evaluation). 

Membership of the committees should be elected from both 
tesehing end administrative persormel, with student, 
parent and camaumity representation included. It is 
desirable that the membership include teachers from as 
many subject fields as possible so as to benefit from 
various viewpoints. Parents, students, and comamity 
representatives comaonly participate by being ineluded 
in small discussion groupe in which faculty and parents 
talk over informally the plans for curriculum improve- 
ments, 

The proceedings of the committees should be held strict- 
ly on a cooperative group basis, without the inter- 
ference of position or status on the pert of any of the 
members. 

Evary effort must be made to keep the entire teaching 
and advinistrative staff informed concerning the pro- 
ceedings of tke committees. This is done usually by 
means of presentations and discussions at general face 


ulty meetincs. Suggestions from these faculty meetings 
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should in turn be reflected by the actions of the 
curriculus inprovenent committees. 

Faculty ard administrative representatives should visit 
ether schools where experimental curriculum programs 
are being developed. They should algo atiend con- 
ferences and clinics at other schools concerning curricu- 
lun improvement ín order to got new ideas to supplement 
those at their own school. 

Often when the curriculus improvement progrem includes 
all the schools in a system, a centralizing cami ttee 
is formd of representatives from the faculties of the 
member schools. This committee should formulate the 
broad principles of common agreement. Care should be 
taken, however, to see that its actions do not stifle 
local adaptations in curriculum to suit the needs of 
each individual sehool. 

In the event the curriculus improvement program is 
system wide, it is wise for the central department of 
the echool system to provide program coordinators. Be- 
sides coordinating the activities of the various schools 
and helping to promote the exchange of ideas among the 
schools, they also should act as resource agents for 
the component schools. 

It is all important that the individual schools within 
& sehool system be allowed to make changes besed on 
what they individually believe to be valuable inprove- 
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ments in the curriculum. A powerful incentive for 

any teacher to improve his teaching, thus also im- 

prove what he teaches, is his realization that "what 

we as teachers decide will count". This, of course 

mea ne that not only the administrative stoff of the 

school system, but that of each school as well should 

help to implement the recommendations of the curricu= 

lum improvement committees. s Charles ؟‎ Prell stetes 

it, the fear that by eliminating a common course of 

study would result in many diverse, short-tera write, 

courses and activities is unfounded in actual practice.” 
Teachers who are working to improve the curriculua or 
experimenting in any educational field do not work alone. 
They communicate with others about what they ere doing. 
They seek to work with others, recuesting ard receiving 
assistance on a group basis. 

5. Examples of Curriculum Improvement Prorrens. 

It is believed that by citing actual examples of curricu- 
lwa iwprovenent pregreme in action, it will be easier to 
understar whet sort of problems curriculua improvement pro- 
grams deal with, how the programs are initiated and developed, 
and what results have been accomplished. 

a, "Gamia" School, Denver, Colorado—~2s sn exsm le of an 
effective individual school program for curriculum im- 


I rell, Chas. E, Tescher Püucatior in verwice. washington, De Ces 
American Council on sducstion, 194A. pr. 251-286. 
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provensnt, i would like to refer to the prograna 
developed at a "Gamma Junior high school in 
Denver.” aA experimental curricuium progran 
was instituted as a result of several of the 
faculty asmbers attending a sumer workshop. 
Added impetus was given when, at the recuest of 
the central cowmittee of the Denver sehool Dis- 
trict, the Gamma school Was requested to make a 
study of the feasibility of reducing the number 
of teachers with widch each stucent comes in com 
tact. To put tris into efiect tiw school's 
staff agreed to begin by assigning one clase a 
twe-period bloc« of tine to ench of several teach= 
ers, One of the periois tw be usec for guidanes 
arû tie other for an acaien.c subject. In order 
to develop instructional wits for the guidence 
Werk, & comai.tiee of sight tesehers was appointed 
to work on the problea to be assisted by several 
program coordinators., Representatives from the 
student body, as well ac interested parents, wore 
also asked to participate in the pogran. smell 
discussion groupa which izcluded the faculty and 
student representatives ars! parenis then met to 
consider the matter, Tie ontire staff was in- 
formed about the new progran by maans of presenta- 


Wiwid., ppe 241-286. 
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tions and discussions ət renersal faculty meet 
ings. Tha committee of eight thus benefitting 
from the recommendations of the faculty-studient— 
parent discussion groups, as well as the faculty 
st lerge, continued scheduled meetings through- 
out the year. In order to promote a continuing 
program, sub=conmittees of two teachers each 
were appointed to work with the help of the pro» 
grem coordinators on sueh problems 55 ínstruc- 
tional possibilities of the double period, meth- 
ods of approach, materials and services available, 
pupil reaction, and eveluations. 

Des Moines, Iowa, Junior High Schoele=-as an 
exanplo of an effective curriculum improveuent 
program at n city school system level, the pro- 
gram of the junior high schools in Des Moines 
seems to be appropriate for the pir in 
1939, with the cooperation of the Committee on 
Teacher Education of the National Education 
Aseociation, the faculties of the junior high 
schools in Des Moines began a cooperative study 
about the growth ard develormert of the students 
and the feasibility of adopting & penerel educa- 
tion progrem. The faculty of esch school elected 
a planning or steering committee te handle admin= 
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istrative matters, anl to make preliminary ine 
vestigations in the areas that the faculty سوه‎ 
sired to consider. ‘Small study groups were 
formed, with each teacher participating in the 
group that was dealing with a sub-topic of 
special interest to him (but with the endeswr 
to have the representation of each group cut 
“Ps departmental linea). These groups met 
one day a week for one hour (during the school 
day). By means of presentations to the general 


faculty meetings the results of their discussions 


were approved end implemented, On the whole all 
of the schools seemed to have accomplished eub- 
stantial results. These weres 
(1) Changing the thinking ef the teschers from 
one purely of subject matter to a broader 
appreciation of the needs and interests 
of adolescents. 
(2) Cutting across departmental lines by سهوویی‎ 
lating related subject matter. 
(3) Beginning of a broad educational philosophy 


(what is the purpose of education) as a beaks 


for further curriculum study. 
(h) Stwiy of homeschool relstions. 


(5) Stuly of stuwient development aml growth with 


particular emphasis upon cooperation with 
the home. 
-53- 
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Aۍ‎ a result of this city-wide progran and primar- 
ily as a result of participation in the individual 
stuly groups, many teachers seemed to bo eneourag- 
ed to try experiments in their own teaching; all 
developed better understandings of the values of 
cooperative faculty responsibility, and the neces- 
sity for سن موی‎ the problems of other de= 
partments in the school. 
Conelusion 
The curriculum improvement comnittees or study 
councils seemed te have been used with most beneficial 
results by a great many of our publíe schools. They 
have not only been a means of improving the curriculum, 
but also have served as a means of stimulating and en- 
couraging the teacher's growth on the job. Therefore, 
they should be an essential part of any organized in- 
service tescher training programe 
It is true that the individual teacher could do 
many things to improve the curriculua on his own, such 
وه‎ Luproving his own philosophy of the purpose of educa- 
tion, studying his students to determine their needs, 
intreducing new materials such as supplementary reading 
and audio-visual aids, and improving his discussion 
abilities. However, there are limits to how far he can 
go without the cooperation of the other teachers and 


the administrative staff. If he makes extreme changes 
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in the curriculum, ho is bound to run into diffi- 
culties from the administration, in particular. More 
importent, without a continuous program of curriculum 
improvement, the school looses out on an excellent 
opportunity to promote cooperative action in improving 
its program by pooling the intellivence of all of its 
menbers * 

The curriculum improvement committee seems to be 
most appropriate for adoption by the Navy training 
progrem, It would seem to be a most effective instru- 
ment for cooperative action on the part of the instruc- 
tor and administrative staffs of the schools, To be 
fully effective, however, representatives of the vor- 
ious buresus, the fleet snd the shore establishment 
should be ineluded as well. By this means, it should 
be possible to continually improve the curriculua so 
that it will always meet the personal ard professional 
needs of each service man, 


C. In-Service Training by Cheervation 


2. 





What is Observation? 

Observation is a training device used in many schools 
in which ideas about technicues, devices, amd methods of 
teaching zre exchanged as # result of seeing fellow teachers 


conducting classes. 


School Currieulus. Hew York: 


نر نس ile‏ غار لر سا ومو کت کار 
سای سوا ف حتف نت ل ساي س 
— ⸗— — 
sene v œ as imal lins ad paom:‏ 
ملت له tuere boma‏ سنه ل مسا 
۱ له وو ای مش iaa sir‏ سر رن پیج 











ہے — P‏ ——— 
teem imm‏ د سنا ض دم کم ere‏ 
مص اا را مم ی له ر ظط —— — 
aum) cmd No Fur em om mime exime cu —‏ 
m m‏ ورال ولك سسجنلی ادلی 
I‏ که PE‏ 
د دنل ص — — — 
ee Ma,‏ 
G aa d‏ ا ت 
د سر سا — 


وسوسو نیم 11 o ١‏ سم سب مل ia o=‏ 
اد خنا لک — — — 
a‏ — 
سن — .`` 


ویر ہب a iia‏ عدا سسس ,= < 


مره 


This training method ie similar to those used in the 


various professions and trades which hold clinics and demon- 


strations to ahow members new skills, methods and techniques, 
and how to improve their monagement, business, and operations. 
2. How are Observation Classes Condueted? 


Both Rebecca Hellenstein and T, Malcolm brown give ex- 


cellent, but slightly different procedures for conducting 


The main procedures that they 


list, however, are essentially the samc. They consist of: 


Re 


bs 


Ss 


d. 


All cbservation meetings are planned and orgenized 

by the teachers with the assistance of the administra 
tive staff. 

Each departaent has the oppertimity of selecting a 
teacher to present & 5auic of its work, 

Each department head with the help of his teachers 
selects a class for demonstration purposes. The 
teachers selected, however, ere not obligated to con- 
duct the observation session if they do not desire, 
bach department head also selecte the teschers who 
will be invited to act as obeervors,. Arrangements are 
mace by the department head for care of their classes 
while they are away. 

In order to present the type of observation clase the 
teachers desire to witness in action, a questionnsire 


— Rebecca. “ayeeOpencr Faculty Keebings", The Clearing 
* (October 1947); ppe 154-7. 
"PS. ! T. Kalcolm, "In-Scervice Training by Observation", California 


ondary Eduestion, (Movember 1947), pp. h38e-44l. 
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is often distributed to them recuesting the description 
and phase of teaching in Wileh they woud Like help. 
Also a sta&íeuent is recuested as to sous aspect of 
their teaching that they Teel they heve sufficient 
self-reliance te present 2 demonstretion. 

f, As the teachcr-observers arrive in the classroom, it 
is often helpful to present them with a bulietin 
Similar to the following which lists the various fec- 
ters to consider in a learning situa im Ë 


General Conditions 
(1) Is the classroom environmont conducive to a 
learning situation? 

(a) Is there adecuate light and ventilation? 

(b) Is the room made attractive and do you 

see evidence of the good care of school 
| .— property? 

(e) Are the blackboards, saps, and charts 

used adequately? 
(2) The Teacher 
(8) Loes the bearing, manner and voice of 
the teacher indiexte confidence and re- 
sourcefulness? Do tney indicate a immer 
calmness that gives a feeling of secwr~ 
ity to the pupils? 

(b) Does the teacher's attitude towerd the 
pupils and toe work indicate an interest 
and onthusiama thet might be contasious? 

2 Dees she have e sense of humor? 

(d) Does she refrain from talking too much 
or too loully: 

(3) The Pupils 

(a) Are pupils well<aannered, respectful and 
orderly? 

(b) Bo they appear earnest in their work and 
willing to participate in activities in 
elass? 

(4) The Instruction 

(a) By general view or explenation, does the 

teacher discover the general beckgrcund 


rena, ORe Gite, Pe bale. 
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of her pupils preperatory to the intro- 
duction of a new phase of the work? 

(b) Does she connect the lessen with the 
pupils’ experience? 

(e) Does ehe adopt the lesson to the various 
ability groupe within her class? 

(d) Does she lead pupils to ask questions? 

(e) Does she discover weakness or failure of 
pupils to comprehend without embarrassing 
individuais? Does she reteach when these 
are found? 

(f) Does she obtain general participation or 
do just a few pupils rospond? 

(g) Does she arouse and sustain interest in 
the lesson assignments? 

(h) Does she make full and complete lesson 
assignments? 

(4) Does she employ drill advantageously? 

(J) De the pupils criticize end evaluate their 
own efforts? 

(k) Does the teacher comand effort and success? 

(1) Is there evidence of & carefully vorked- 
out lesson plan? 

(m) Does she seem to make progress toward 
accomplishment of the aim of the partic- 
ular lesson? 

(n) Does the teacher review the important 
points in a lessen when it is completed? 


۸ typical observation meeting is one in which the 
selected teacher present his students in action for 
periods of from ten to forty-fíve minutes. During this 
time the teachers are free to circulate among the stu- 
dents, asking questions, examining their work, and not- 
ing displays (in some instances if the students are 
abnormally disturbed by having the observers circulate 
in class, it might be well to have the teachers remain 
seated in the rear of the classroon). 

Following the class session, a discussion period is 
held in which the class teacher states briefly the aims 
ard purposes of his instruction and something about the 
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values of the technicucs used. All teecher-observers 
then participate in the discussion. 


3. The Values of Observation Training 


The values of training by means of conducting observa- 


tion classes seem to be: 


b. 


4. 


They give teachers the opportunity to observe fellow 
teachers, so that they can evaluate themselves and 
their own classroom procedures based on what they see 
demonstrated as successful teaching techniques. 

The responses to these observation classes seem to 
demonstrate that teachers are continually looking for 
new tools to use in presenting subject matter. Also 
new methods of instruction a re more meaningful and 
better understood when they are actually demonstrated 
rather then just talked ebout. 

Bo teacher 1s recuired to return to his classroom 

and practico any of the observed methods. Conditions 
and situations vary in different schools and classrooms. 
The importent thing is that by observing new methoda 
and teehnicues of teaching, each teacher-observer 
should be stimuleted in giving careful thought to an 
evaluation of his own methods and technicues of tesch- 
ing, the purposes his lessons serve, and the caliber 
of responses of his stuiente. 

Teschers of different subjects, particularly of acaden- 
ie and vocational subjecta, often gain a new perspective 
and understanding of one another's work, The realisa- 
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tion is fostered of the necessity for all kinds of 
school activities, not just those in the classroom. 
Teachers realize the importance of activity classea-—— 
art, music, crafts, athletics, etc.e, to provide pre- 
leases for tensions in stulents that might be brought 
up in other types of courses. 

Teachers come to realize that there is a very positive 
correlation etween poor readers and peor classroom 
work. They also find that ell teachers have the same 
basic probiems with slow lesrners; that slow learners 
have the same difficulties with ali types of academic 
subjects. The necessity for adjusting the curriculum 
to the needs of ihe students is made more evident. 
Teachers obtain a betier understarcing of the demands 
made upon the students as they go from one teacher to 
another. 

Lastly, the discussion period which follows the ob- 
servation class is often just as valuable as the class 
iteelf. Additional and related information is often 
brought up in the exchange of ideas stimulated by the 
observation class. 


Applicability for Hevy Furposes 


The observation class seems to be an extremely useful 


method of in-service teacher training for adoption by any 
school in the Navy training propres. It could be employed 
with positive results for the induction of new instructors. 
It also should be just as valuable for improving the teaching 
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of seasoned instructors, 

It is advisable thet the progres be set up on a cooper- 
ative basis, with beth the teaching staff as well as the ed- 
ministrative staff taking pert in ite development. This is 
necessery if the interest and support of the instructors 
are to be obtained and maintained, 

The selection of the individual instructors to conduct 
the observation classes should alse be cooperatively srrenged 
for between the administration and the teaching staffs, Ne 
instructor should be forced to conduct such a class, however, 
unless he is willing to do se. 

Not only does it seem valuable to select, various out- 
standing classes within e particular school toe be observed 
by the teachers in the sane school, Lut observations should 
be extended to worthwhile classes at other schools as well. 
These other schools need not be Nevy, for valuable results 
should be obtained by seein. exem les of outstanding 8 
in schools of the other military branchesas well es civilien 
institutions. 

Lastly, instructors should be encouraged to visit 
classes in which otber subjecte than their own are being 
taught. This should help to bfoaden their outlook ss to the 
commen purposes of the entire training program, as well as 
help them to see that good teaching techniques can be applied 
te eny classroom situation regardless of the subjeet being 
taught. 
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Miscellaneous Activities 
It has been my intention in presenting tie preceding sections 
to draw from not only authoritative writings, but from personal 
contacts as well, I would therefore like to draw attention to a 
number of examples of in-service training techniques that seen to 
have been used with good results in various public schools in the 
Columbus, Ohio aren. These techniques, I believe, also should be 
given consideration te see if they might bo of value to the Lavy 


training program. ‘Some of these methods are: 


1. 


In the Colwabus (Ohie) City School System the workshop pro- 
gram for the city schools ie coordinated by a central steer- 
ing committee made up of representatives from eseh region. 
They meet periodically to frame the broad programs for the 
workshops thet are to be held. The superintendent of schools 
provides the permanent staff persornel recuired to uke care 
of neeessery administrative deteils, ani to offer advice and 
assistence concerning workshops and ali other matters mla- 
tive to in-service training. This staff is not largo, but 
includes primarily, a few teachers who are assigned to the 
superintendent's office for one semester each. With a 
teacher acting in an administrative capacity, the teachers 
who deal with him feel that hera is someone thet “speaks our 
langnuge", and understamis our problems. The value of this 
ean readily be seen. 

Another worthwhile method of in-service training adopted 
by the Colusbue City School System is in respect to the orienta- 
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tion of new teachers, At the beginning of each school year, 
several meetings of all new teachers are held et the Super 
intendent of School's office. At these meotin;s there takes 
place discussions of cuestions and problems that the new 
teachers have (obtained by means of cuestionnaires circulated 
prior to the meetings). These meetings sre held on school 
tine, and the principals and other administrative officlals 
act as substitute teachers for those participating in the 
meetings. (If such a method were adopted by the Navy trein- 
ing program, it might be well to have the supervisors take 
ever the classes. This would give thes a brief period of 
refresher training, as well as first-hand experience with the 
current problems that the new teachers face.) 

Lastly, in tie Columbus City School System, representa- 
tive teschers are incluied as nexbers of the aduinistration's 
advisory council to help formulate policies governing the 
operations of the city schools. 

In prectically all of the schools in the Columbus (Ohio) 
area, there are a number of teachers taking advanced stuly 
in various fields of education at The Ohio State University. 
This individual method of in-service training has a groat 
deal of value for promoting the growth of teschers, provided 
the courses they teke are realistic. These courses should 
involve the active participation of the teachers and be 
mainly concerned with their problems and needs, not just 
the opinions of the professor teaching the class. The most 
valuable courses seem to be of the seminar anc workshop type 
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(each teacher working on his own individual problem and 
seeking the essistence of the group in solving the prob- 
lem). It is possible thet this method of in-servies train- 
ing eould be applied with worthwhile results to the Kavy 
training program. Most Navy treinins schools are in close 
proximity to large universities or colleges. It thus should 
be possible to arrange for Navy instructors to attend classes 
in subjects that are of practical value to them as teachers, 
In order to provide the proper motivation for participating 
in this extra training, the teaching load of each instructor 
should be arranged se thet he can take these college courses 
during the regular school hours. 

The curriculwa improvement program at the Heyl Avenue Elemen- 
tary School ín Colusbus (Ohio) 1s a good example of a program 
that is cesigned te mest the needs of the teachers, the stu- 
derts, the school, am! thus the commmity. Fach teacher is 
a menber of a specialized comuittce (according to his own 
choice), and all suggested mesures are passed on br the 
whole faculty during their periodic meetings. The committees 
include: 

Staff Stuiy-—it focuses its attention on one broad topic 
of study to be considered dwing the entire school 
year., (i.o. organizing a creative activityjoxogvam). 

bheuipmente-4hat new equipment is needed (projectors, re- 
eorders, etc.) and what ecuinment repairs are needed 
by the school. 

Dutiese-allocation of routine school duties to individual 
teachers, 


Special Stuiy--stuly of special preblems ($.e. training 
fer eivil defense, atc.). 
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All committee and genersl faculty meetings are informal 
affairs, with refresheents being served. The realization is 
thet by this, it will be possible for ali of the staif mem- 
bers to become betier accuainted, thus kelp lupreve coopera- 
tive working relationships. 

The above wetiod of organizing end conducting faculty 
omanittees may not be strictly applicable to the Navy school 
situation. However, the values of including the opinions of 
each faculty seaber when formulating policy (even if the 
final decision is necesserily that of thes acainistrative 
head), as well as conducting staff meetings in an informal, 
"get-acqueinted" manner, cannot be denied. 

South Tigh Seheel in Colusbus has an excellent system for 
restricting the amount of administrative detsile that all 
too often take up most of tie time of faculty meetings. As 
much as possible, administrative matters sre circulated via 
official bulletins, with such matiers brought up in faculty 
meetings only when qusstivns are raised concerning them. 

The faculty mestings at this school are based on discussing 
the general probless of the teachers, the students, and the 
sehool. Aa resource materials for ihe discussions, there are 
themes written by the students concerning wheat they expect 
te get out of school, discussions led by authorities in 
various fields of interest to the teachers, ond evaluation 
reports by teachers who have attended conventions, workshops 
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ard other outside activities. In addition, through the we 
of special coumittees, various common problems are explored 
end presented to the entire faculty for consideration. 
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CHAPTER IV 


GUIDANCE FUNCTIONS OF THE INSTRUCTOR 

What is Guidare? 

Guidance used to be thought of as being restricted to 
assisting the individuel to prepare himself for the vocation 
or vocations for which he is best suited. The present con~ 
eeption of guidance, however is that it should not only be 
concerned with en individual's vocational adjustment, but should 
inelude all other aspects of living as well. That ia, guidance, 
from the viewpoint of the school is "a program of services de- 
signed to individuslize the school experiences of the student 
and to assist him to become the mest effective person. proiio" 
Translated into different words, guidance means all types of 
assistance given to æ person which will help him make the best 
possible adjustments to every aspect of his life. That is, to 
easist the individual to adjust to his educetional, occupational, 
social and persons] probleme ard situations, The word assistance 
should not be misinterpreted however, for it does not mean solving 
a person's problems for him. Rather, assistance means cooper= 
ative action between the ewidance expert and the student (or 
stulents) designed to help the student solve his own problems, 


end to make him independent in this respect in the fubure. 
Why is the Sehocl Concerned with Guidence? 
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The old school of thought was that the school wes only 
eoncerned with the mental development. of the student. It 
was considered that his development in other aspects was 
the responsibility primarily of the home as well as other 
institutions. It soon became apparent, however, thet it is 
impossible to trest exclusively only one part of the indi- 
viduel, such as his mente] development. This is because 
en individual's ability to learn is affected not only by 
his endowed mental capacities, but by other things as well, 
such as his hame life, past experiences, friends, economie 
security, and health. Therefore, if the scheol is te 
successfully accomplish its task of educating the pupil 
to best prepare him fer life, it has to recognize that each 
student is an individual wìth different capacities, back- 
grounds, anî interests and muet be treated accordingly. 
Thus has developed the modern concept of guidence based 
on the eccepted conclusion thet the school mast be respon- 
sible for the total development of its students. That it 
is necesssry to "start the education of esch student frou 
where he is rather than fron whore we think he should be." 
C. The Navy's Guidance Program 

The Navy has long recognized the importance of guidance. 
That unless esoh man is well adjusted he will not be an 
effective fighting man. The individual must ba assisted 
in solving these problems that he brings with him frou 
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civilian life. He must also be helped to overcome the prob- 
lems presented by the strain of the unnatural conditions of 
wmilitery life, It is beesuse of thla that the Reavy has 
developed sm extensive guidenec progrm consisting of such 
activities as the following: (1) psychiatric services to 
"weed out" percholorsieal misfits, (2) « classification pro- 
gram to ascertain each man's abilities anc interests so that 
in his duty assign~nent he can be used to the best atvantage, 
(3) remedial training in instances where men do not know 
how to read and write, (1) the many activities of the 
Chaplain Corps, which are most effective in contributing to 
the morale end personal well-being of the men, (5) the 
services provided by the personnel, educetion and training 
officers, ami (6) the loosely structured, but many tines 
valuable, unofficial guidance activities on the pert of 
officers and petty officersin come|cling or giving advice 

to their men. 

The big ger in the guidance structure seems to bo in 
the treining program in respect to instructor-student re- 
lationshipe, where no orgenised, positive, guidance program 
seems to be in effect. The guidance activities that do exist 
ere primarily negative in nature. That is, wait until the 
individual gets into trouble, whether it be scholastic prob- 
lems or otherwise, then see whet can be done to help bim out 
of hie difficulties. What seems te be needed is a more posi- 
tive tyre of guidance program. That is, a preventive program 
based upon preventing personal maladjustment problems from 
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developing in the first place. This program should ein 

st alleviating conditions az much ss possible that help 

to create emotional problems in the men. It should also 
promote on the part of the instructor, the ebility to recog- 
rize in eech student, the symptoms of problems of maled just- 
ment before they have actusliy developed as such, so that 
remedial preventive measures can be undertaken. 

It seems to me, that in particuler, the instructor in 
the Navy classroom is in a most advantaceseus position to 
exercise positive guidance procedures insofsr as his stwiente 
are coneerned. Ferhaps we can learn something by taking a 
look at civilian schools to see whet certain civilian 
classroom teachers do to advantage in the field of guidance. 
The Instructor's Role in the Field of Guidance 

1. Advwartages of the Instructor's Position in the Field 
of Guidance. 

In the classroom, the instructor has definite 
advantages over the school's specialized guidance 
counselor in helping the students in their adjustment 
problems, The main resson is that he has fewer stu- 
dents ari sees them more regularly and more often 
then a school's counselor does, This means that 
since the instructor is in a better position to set 
to know well each of his etudents, he should be able 
to more easily underetand their problems end recognize 
their possible causes. This also means a tremendous 


advantage as far as establishing rapport or friendly 
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relationships with the students is concerned. As a 
result, the stucents are more api. to voluntarily bring 
their problems to their instructor, rather than to a 
Specialized cowisclor who often is a comparative 
stranger. (However, thero may be situations in which 
the student's problem is so personal that he would 
prefer the help of & stranger rataer than his instruc- 
ter. These situations 1% secus are not too common, 
but when they do occur, tue instructor should not 
feel that they reflect upon kis abilities as a coun- 
s¢lor, but probabiy are due to tie nature of the 
student's problem.) Finally, the instructor often 
has more readily available cwaulative records (or 
complete records of a student's background, abilities, 
interests, etc.}). Theee oiten are not evailable to 
specialized counselere who are not part of the school's 
staff. 
Responsibilities of the instructor in rerforming his 
Guidence Functions. 

The responsibilities of the instructor, if he 
is ging to efiectively help bis stulents solve their 
adjustment problems, can be sumsarized under tho follow- 
ing eategoriss: a. providing a proper classroom an- 
vironment, b. developing good personal qualities, 
Ce possessing the necessary specialized knowledges and 
skills, and d. participating in continuous training 
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a. Providing a Proper Classroom invironacnt—as 
Ruth Strang states it, "The sehool or college 
environment itself is an instrument of theraphy."” 
For our purposes, this can be restated tc mean 
that whet each instructor decs and provides in 
his classroom largely depends upon whether or 
not he is helping to solve or just adcing to 
the problems of these students. Aside from the 
teacher's own personality, which will be treated 
further in tiie section, a favorable classroom 
atmosphere means to provide each student with 
the experience he ngeds,--suitsblo class active 
ities (discussions, deuonstrations, ete.), ape 
propriate extra-curricular activitics, oppor- 
tunities to be of service, to take responsibil- 
ity ani to make choices, 

In adéition, it is the te*cher!s job to 
see that his students are accusinted with and 
utilize all special services that the school 
and comzunity furnish that will help to provide 
for his needs. This incluies referring the stu- 
dent to particular courses and activities that 
seen to be of value in the areas dealing with 


his needs, amd referring the stuient to approp- 


riate reading material. Care must be taken to 
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utilize the ideas and suggestions of the stu- 
dents in providing for these activities and 
services, so as to eneure that they will 
actually meet the needs and problems oi the 
students. 

Lastly, the teacher should do everything 
possible to promote good group morale which in 
itself will do much to solve existing personal 
problems involving personal relationships and 
prevent similer problems from arising in the 
future. Fe can do thie by helping each member 
of the group feel thst he belon,s and is accepte 
ed by the group, helping the group in setting 
up and successfully secomplishing its tasks, 
helping to develop good leadership and group 
membership eueiities on the part of all group 
members, giving the group a great deal of 
guided freedom in planning and carrying out 
its own activities, and finally, helping to 
foster in each student the feeling of pride 
amd satisfaction in belonging to a productive 
ami effentive grour. 

Developing Good Personal Cualities=-—.ithout a 
doubt, the most important responsibility the 
instructor hes, is to develop his own person- 
ality so that the adjustment problems of his 


students are decreased, not increased. This 
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means thet the tercher mint be a wellesd justed 
person himself or he cannot. expect to contri- 
bute positively to the adjustment of his stu- 
dents, fe must ba friendly, courteous, sympa- 
thetic and kind, celm and poised, interested in 
end have the desire to learn all about sach in- 
dividual and hie problens, broadminded, cooper- 
ative and democratic in all his actions as well 
es these he promotes, fair em impartial, possess 
a sense of humor, alert to personal problems of 
his students as they are reflected in the elass- 
reom situstion, and willing to do his utmost to 
help each individual become a better adjusted 
person. These cualities are normally characters 
istics of the fully mature teacher who is growme 
up in his total personal life. Thst is, he has 
many interesis outside the classroom, a happy 
personal life, likes people and enjoys working 
with them, and is proud of and likes his work. 

Barbara Wricht lists in a eencise yet com- 
plete manner many of these eseertial personal 
characteristics ir the following suggestions for 
interviewing ami emen 


(1) Be their friend. 
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(2) Let them know what an adviser cen do for 
ther. 

(3) Seek out those who need help, but don't 
know it or are too say to come to yous 

(h) look for problems in all aress of human 

(5) Show ro shock, no matter what problem 
they talk about. 

(6) Let them talk it out. 

(7) Let then formulate toeir own solutions 
with you as an 2ide~ion'tt take ever ard 
give them answers to iheir problems. 

(8) Be content with slow progress and in some 
cases with no progress ev ali. 

(9) Be concerned with underlvinr causes, not 
with immediate behavior, 

(10) Let the student do the mejor part of the 
talking. 
(11) Gall on specialists to help you. 

Although the ebove suggestions apply prie 
marily to individual counseling, 1n generti, 
they should serve just as well as a code of 
behavior for instructors in their group pmid- 
ance activities. 

Possessing the Hesessery Specialized Rnowlec ces 
end Skille--te be cualifie? to مس‎ ard cowisol 
individuals or grows of students concerning 
their problems of adjustmert, ne doubt does re- 
eulre more then an interest in helping students 
to selve their problems and the necessary persone 
al. charecteristiecs with which to do so. Special- 
ized knowle’ ses and siilis in guidance are elso 
necessary, Thie does not meen thet the average 
classroom instructor dors not possess to a degree 


these knowledges and skills, for basically the 
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instruction he has received in pood teaching 
technicues include many of thor. Therefore 
based upon: (1) his past training in effective 
and correct teaching methedss (2) additional 
training in the knovledges and skills in guid- 
ance; (3) possessing the neceseary personal 
eunlities; (A4) having the desire to sssist his 
stujents ir solving their individual problema; 
(5) being willing te, at every opportunity, in- 
crease his knowledse about his students, their 
problems and bow they are manifested and rosolv- 
ed; and (6) understanding his em limitations 
in the field of guidence arg the necessity to 
Gepend upon more experienced specialists when 
the problem is beyond the teacher's capabilities 
(espectally when the student's problem is ors 
of health, severe emtional disturbances, or 
deep~seated home conditions), the averare 
teacher should and ean effectively enzage in 
guidance end counseling practices that should 
preduce beneficial results, 

Participating in Continuous Training in Good 
Guidance-—-the responsibility for engaging in 
training in the knowledges and skills of good 
guidance is primarily thet of the individusl 
teacher, It is « responsibility that he should 
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possess if hs is poing to expect to actually 
contribute to the most effective learning of 
his etudents. However, this responsibility 
should also be shared by the school's administra- 
tion, which should, through an organized in- 
service training program, provide means by 
which each teacher can secure professional. 
training in guidance. 
E, What the Navy can learn from Suceossful Guidance Programs 
in Civilian Schools 
l. What are Typical Problems of the Average Student? 
To be able to assist an individual to become 
better adjusted to himself and the conditions in 
life that he faces or will face, will necessitates 
initially an understanding of his problems and needs. 
Therefore an instructor should probably start by 
finding out what are those typical problems with 
which the average adolescent in many instances seems 
to be concerned. There have been many studies made 
on this subject. One of the best ls that of d. 
Wendell Yeo, which for practical purposes groups the 
problems and needs of the averare student as follows: 
a. Health and Physical Fitness—he is concerned 
with his health and physical appearance, which 
is aggravated by reel or imagined concerns about 


^yeo, J. Wendell. "Suggested Content for the Group Guidance Progrex", 
Education, 651 (0ct., 1954), pp» 80-99. 
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f. 


which he lacks adecurte information (i.e. 

his belief that he has various physical ail- 
ments or defects). 

Family Relationships——his relationships with his 
family (his parents or his wife). 

Vocational Planning and Ad juetwents—problens 
in ehooging, preparing for and making progress 
in & perticvler vocation or career. (This is 
applicable to a degree to the Navy, but even 
more so if applied to problems related to 
choosing a specialty in the service). 
Educational Planning and Adjustaents-—he is 
vitally concerned with waking good grades, how 
to study, plans for future schoolking (special~ 
ised training in the Navy), success in school 
activities, and general adjustment to new and 
different school situstlons, 

Utilising Free Time-—he is concerned with the 
problem of how to utilize the time when he does 
not have anything else to do. 

Social Adjustments—one of the most important 
problems is his relationships with other people 
of his own age croup and especially those of 
the opposite sex. To him, being accepted by 
the group of his choosing and by the girl of 
his eheosing is an sll important matter. 
Personal Values—one might cali this self- 
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estos, that is, how he values himself, what 
ideals he has formed, and whether or not he 
is able to live up to them, 

h. Finsnees--his striving for independence, which 
is greatly dependent upon such finercial setters 
as earning of and tbe use and abuse of money, 
present man; comuwn probleas to students, 

i. Fersonal<-?sychological Relations--these are 
problems srising out of tis attitude towerd 
himself, his control of his exotions, and how 
he acts in conflict situations. These con- 
stitute an ares in which he ofton 13 least 
likely to understand himself or the reason for 
his difficulty. 


It might be well to personalize the above gen- 
eralizstions of typical problems snd needs of the 
average stuient. Therefore, I would like to list 
two sets of probleas obtained by Trusan Cheyney as 
a result of.stuiy made in 1949 of senior students 
frem one hundred and twenty high schools in the state 
of —9. 

a. Problems related to school life (listed in 
order of preference): 
(1) Getting studying done 
(2) Galning confidence 


cheney, Trusen, "A Method of identifying Problems of High Seheol 
Students", Qecupationg 27: (Harch, 1949), pp. 3687-585. 
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Understencing a subject 

Saving money 

Getting information sbout vocationo I like 
Taking subjects I want 

W111 I graduate 

Spending money 

Participating in enourh activities 
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c Getting along with my teachers 
15) Freedom to co what I want et school 


b, Problems relzted to post-school living (listed 
in order ef preference) ١ 
(1) Selecting the right voeetion (special- 
ization, 
(2) Shall I go to college? (to a specialised 
school, Kaval Academy, etc.) 
(3) Marriage 
(4) Joining the Army or Navy (should I make 
the Navy a career?) 
(5) Getting along with people 
These problems can be said to arise out of what 
is commonly known as the basic hussn needs. These 
are needs thet must be satisfied for every individual 
or he will not learn or be effective in any activity 
te the full extent of his capebilities. In C. B. 
Mendenhall and K, Je Arisman's book, Secondary Education, 
these neede are concisely stated as سمه‎ "health, 
security, belonging, a sense of achievement, freedom 
from feer, and maintenance of self-estean......" 
Besides considering the peculiar problems and needs 
of every individuel ss a necessary basis upon wich 


Tüendenhell, C. Be, & Arisman, E. d. 
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te build any guidance program, it is also necessary 
to have a complete wilerstanding of each studert!s 
aptitudes, interests an! skills. 

The above information hae given us a look at 
typiesl problems ani needs of the average student. 

It is important, however, that these be used only 

as an indication of what to look for in order to 
provide a basis for a guidance programs. By this I 
mean, "typicel", is a dangerous word to use, for 
each student should not be typed or thought of as 
being stamped out of a comcon mold. On the contrary, 
he should be treated and understood as an individual, 
for his problems ani neoda are peculiar to him and 
to no one else, 

How to Find Gut whet the Individual Student's 
Problems ere? 

There are numerous ways of obtaining information 
ebout the problems and neecs of an individual student, 
nons of which should bo used exclusively, but all of 
them used whenever possible to supplement the others. 

The most. important method is nstiwally the 
teacher's own observation. That is, getting to know 
eech of his stuljents psreorally by mixing with tiem 
socialiy, by taking an interest in thon, anê taking 
to them in a friendly and personal but not incuisitive 
manner. Kueh esn be learned about each stulent if the 
instructor possesses ی‎ else but a friendly and 
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Pleasant personality and by his speech and actions 
lets his stwients welerstand that he is there to 
help thea. 

To fully understand an individuel student, other 
more formal nethods sre belpful such as problem check- 
lists, interest inventories, cuestionnaircs, inter- 
views, school cumulative recoris, keeping records of 
each stuient, obtaining information from counselors, 
other teachers, parents a nd friends, and free- 
writing on the part of each stuient in which he liste 
his problens, needs ami interests. 

In regard to health, aptitudes and skills, most 
schools have elaborate amd detailed testing programs 
which will reveal nuch valuable information in this 
respect. 

One thing should be emphasized again ani that 
is, all of these methods should be utilized so that 
information will be obtained concerning not just one, 
but sll aress of the student!s concern, a necessity 


for any guidance endeavor. 


Guidance Technicues 


Gxidance technicues can be generslly classified as 


group guidance, ard iniividual guidance or counseling 
technicues, Actually both are eomplenentary devices, 
one is not generally sufficient without the other. A 
comprehensive muidance promem should include both group 
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and individual guidance technicuss. The reason 
for this will be seen in the following explenstion of 


their veluss sri how they should be used together in 
mony instances if guidance is to be auceessful. 


Orcup Guidance - consists of those cuidance 


technicuee which the teacher can use in working 


with د‎ group rether than eeveretely with indie 
viduals, This mecns that members of a group 
work out thelr problems together with tho assig- 
tance of the instructor. Group guidance has the 
following values: 


(1) 


(2) 


(3) 


Enables individuels to work out their 
problems in a naturel atzosphero of group 
relationships where many problems origi~ 
nate in the first plece. 

Stutents are often inclined to discuss 
their problems openly when they realize 
that mary other students have the same 
eiffieulties, They sre also often loss 
self conscious in such group situations 
than in persons! interviews with a guidance 
expert. 

The process of dlecussing common problems 
in a group etaosphere often results in 
easing of tensione and development of 
understendinrs thet lend to solving these 


problenc, 
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(4) 


(5) 


(6) 


(7) 


(8) 


(9) 


Group guidanee technicues will help to save the 
instructor's time. In many instences these 
technicues alone will be all that ie recuired 
to help some of the students work out their 
difficulties, 

Students ere often more inclined to secept 
recomended solutions to their problems sug- 
gested by their peers (those of their own age 
group), moreso than if these came from an adult 
guidance expert. 

Grow discussions may help to establish a 
friendly reletionship with the instructor, thus 
pave the way for individual counseling if 
needed, 

By means of group guidance the instructor may 
gein much valuable informetion ebout indivicuals 
that can be followed up in personal interviews. 
Group guidance often enables the guidence 
expert to see nore clearly than in a personal 
interview how the individual's inner problens 
are actuslly affecting nis reletionships with 
other people ant what he does to overcome his 
difficulties." 

Group guidance technicues have therepeutic 


values if they do nothing else than to focus 
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sn individual's attention on other person's 
probless rather then his om. They often help 
hin understand others as well مد‎ himeelf. 

(10) "Good group guidance should be effective in 
forestalling the develoyment of problems, 
assisting in the growth of integrated person~- 
allties, luproving personal, secisl and oceupa- 
tional orientetion, and finally helping people 
te make more effective use of personal and 
vocational counseling services when end ss 
they are needed." 

b. Individuel Quidence - individual counseling, as 
individuel guidance is more commonly known, applies 
primerily in the school situation to interviews or 
personel conferences between the individwi student 
amd his tescher or a comsslor. The velues of the 
coumeling techrioues are: 

(1) Often group guidance must be supplemented with 
individual coneultetions. This is especially 
true in instances there an individual has to 
be assisted ir. applying to his own case, facts 
and attitudes gained from group discussions. 
This was exaeplified by Donald I. Super in 
citing د‎ stuty of the General College of the 
University of Minnesota in which it wac found 


super Donald E. "Group Teehnicues in the Cuidense Program", Educational 
A Peveholoricn) Measurement 9: (Autum, 1949), p. 510. 
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that an occupations course dic noi grestly 
improve the edueational-vocstionol ad juste 
ment of the stuienis unless coupled with 
individual em 

(2) Individual eounseiing is often necessary whon 
the problems are so personal in nature that 
the individual refuses to discuss thes muore 
er less publicly. 

(3) Individusl counseling allows the trained and 
experienced guidance expert to concentrate 
his skilis of clarifying isews ami umer- 

" standing bread problems on tze nrobleus pre- 
sented by the individual. 

(4) Individual counseling enables the instructor 
or counselor te find out much nore inforas- 
tion about an individual student end his 
problems than is usually possible by group 
guidance relationships, 

(5) Being able to unburden oneta troubles to an 
understanding, treined and experienced coun- 
selor has definite therapeutic values for the 
stujlent. 

€. Group Guidance Techniques 
The group guidence techniques deseribed herein 
are mot limited only to the conventional classroom, 
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but also include activities outside the purely 
academic classes in which the teachers participate. 

Prior to examining these technicues it might 
be well, to consider sume recommenxied general rules 
concerning their use. 

(1) The importan; thing ie that group guidance 
should be included in all claservom activities. 
they should not be limited to non-academic 
activities, but included in academic activities 
as wall, This necessitates an organized school 
program whereby guidance activities are inte- 
grated in all activities of the school. 

(2) Group guidance activities should be planned, 
developed and controlled by the students so 
that they will bo centered around the probe 
loins ani needs of the stuients. This will 
result in toe stuuents taking more of an 
active interest and participation in them. 
Group guidance docs sot mean lack of control 
however, for the helpful assistance of the 
juetructor is stall very much a necessity. 

(5) Guidance activities should be flexible and 
subject to change as the needs and problems 
of tie students demand. Rules and rogulations 
should not be arbitrary, thus prohibiting 
shering of experiences and interests, and pre- 
venting socisl roiations'ips and group develop- 


ment. 
هه ره‎ 





Sle A le t) Reda ie د‎ dim 

سي واتار 2 — 
—v— — — ⸗‏ — 
dell‏ لقت Libs‏ بت —— 
— — نسحا ها اله adiad‏ کیل سنا 
eae‏ کے لے eek‏ - مود ههه 
c PISA‏ 4 — 
uk <u w‏ یب Fue‏ نبد ند MOA‏ ما عستي 
(Bly ۱۱ —-. —‏ 

ههغه ARm qve? LLAY. s‏ ضس را 
amana‏ تی لدد wa stm. ff Viu‏ 
ومس ين — along Dos Tmo: ebi‏ 
ہے رو روم krema‏ سو وج LOT‏ 
سیب د ته ها ی I‏ 
وسوی ها tai mors‏ د۰ ود 
¿ac +=‏ الدصوهامو دا واي rar‏ 


55 
موك 


(4) The teacher should help fuse the students 
inte a group and he should be a participating 
member of the group as well, 

(5) Group activities should من‎ simple and informal. 

(6) Group guidance activities should be supple- 
wanted with individual counseling whenever 
necessary. 

(7) Group guidance activities should met often 
enough under the sens instructor so that he 
has the opportunity to pet to aww each of 
his students and his problems. 

One of the simplest ways to classify group 
guidance teehnicues is the following method developed 
by Donald E. Super. he establishes two main eate- 
gories: orientation activitios and therapeutic 
activities. Then under each of those broad cate- 
gories are activity methods and discussion methods. 
Using his classification system, tho discussion of 
each group guidanee technicuo will be presented in 
the following order: 

These are activities which 





either just disseminate facts or allow for group 
examination of its ow attituces se as to bring 
about self-adjustuent or selfeoriontstion, These 
activities seem to be more commonly used in schools 


llsuper, 9 
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then sre therapeutic activitios. Probably the 
reason for this is that most adjustment problems 
of young people are because of lack of inforua= 
tion about problema thet trouble them (dees, 
facta about heath and growth, information con- 
cerning jobs, rules of social conduct, ete.), or 
are not too pérsonal, emotional problems involv- 
ing social attitwies and values. These are also 
based on lack of information or facts (i.€., 
going to the right echool and selecting the right 
job because of their prestige value, etc.). The 
use of these orientation activities in school 
tims presupposes that the individual members of 
the group ere meture enough ami sufficiently weli- 
adjusted to assimilate new facts even when they 
run counter to enotional sttitudlesse 


Disceussion-- 


Bone jooue--this is one of the moet con 
means of providing educational end vocation- 


al guidance in schools, Too frecuently, 
however, the honeroom is used as a study 
period or to disseminiate aininistrative 
inforwetion rather than as a means for 
etuiente to discuss their commen probleas 
and the facts neccesary to solve them. then 
the home room program is informal ami is 
planned, orgenized ami operated by the stu- 
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dents, with the aselatance ant guidance of 
the teacher (acting primarily as a resource 
agent), ani involves experiences for all in 
verious group activities (discussions, com 
mittees, ete.), it can be a valuable part of 
the school's guidance program. besides pro- 
viding information about the school and what 
the school offers, it should also include 
educational ani weational planning for, future 
as well as discussion of the social and enotion- 
al problems of the students. 





what the hoseroons should be es described 
above, It ls essential that tho curriculum 


of this type of cless grow out of the real. 
end imoediste needs oi the students. Thus it 
is necessary that the teacher plan, with the 
assistance of the students, the course of 
study as the class progresses, rather than 
Plan in acvanee a forsel, inflexibl: one. In 
addition, the sise of these classes should 

be limited to allow for each stujent to 
participate, as well as for the instructor 

to get to iow sach stulent. 


are courses to presont 





the students with information not only about 
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jobs that they ere interested in, but also to 
instruct thes in the technicues of applying 
for and holding dam a job. Cuestions cou:on- 
ly @iseneed د‎ these olasves aret, 


How to lecate and size up job op;or-‏ .د 


tunities, 
b. How to apply for a job. 
Ce How to get started. 


d. How to make good. 
€. What ere government regulstions end pro- 
beginning workers 


Apparently, however, the mere inparting of 
fectual infomuction about occupstions 1s not 
enough, for es determined by Kefauver and Hard, 
the percenta-e of lowesbility students in & 
junior hígh school aspiring to go to college 
increased rather than decreased as a result 
of thelr being exposoc to a course in educe- 
tional and vocationsl opportunities.” This 
soms to denote the necessity of the instruc- 
tor assisting each individual te apply to his 
own case, the facis and information thet have 
been given to hin. Here ia an example where 
individual counseling should supplement group 
guidance. 
L2.pight, Barbara He 
Selence Regsgarch hesociates s 1918. 


l &ofauver, Ge He, and Hand, H. C. Appr 1 
Schools. New York: The ص۰2 عا1‎ Coss 
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(The above orientation activitios--housrooms, 
group guidance classes, and oceupation's 
classes—aight well be adapted for use in the 
Navy training program Here night be consider- 
ed the questions that many sen, particularly 
the seaman recruits, kave concerning their 
lives in the service. For example, such ques- 
tions as: What specializations dees the Hevy 
have to offer, whet are the recuirenante, and 
whet are their civilian counterparts? What 
specialization au I best suited for? What 
advantages are there to manking a career in 
the Navy? How can I becouse an officer? Is 
it financially possibile for a non-raved man 
to marry and be able to support a fanily on 
his service pay? What are the basie rules of 


social conduct so that I will be a credit to 
myself and ths Havj? What educational opper- 
tunities are there in the Navy other then 
going to scheok?) 


in this field there 





soens to exist a great opportunity ior group 
Eguidenee uork, In all too few schools is the 
opportunity belng taken te integrate guidance 
activities with the regular academic classes. 
Each teacher, regardless of the subject matter 
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being taught, should be responsible for the 
guidance of his stwlents, in thet he allows 
for positive individual end group perticipae 
tion in organizing, and participating in the 
class work, By doing this, the instructor 
will be able to relate the subject matter to 
the needs, experiences, ani interests of the 
students. Also by the students’ participation, 
both in group and individual activitics, their 
interest in the subject matter is more apt to 
be sustained, end experience in eooperative, 
working relationships with other students in 
accomplishing common tasks, can be promoted, 
Besides these general guidance features thet 
should be elweys present in any class, specif- 
ie needs of the stuiente ean often be pro- 
vided by persenclizing the subject being 
taught. For instence in history subjects, 

the mermers ami morals of say, the English 
people of the Elizebethan Period con be con- 
trested with the manners and morals of England 
today ae woll as ours in the United States. 
This ean leed to 2 discussion of the subject 
of how we individuelly and es groups cen help 
to improve our moral standards. Another phase 
misht be comparing health standards of people 


وو 


wm < en < ee Ar «a 
ا ماله‎ imd ad نه طسوتار‎ leg 

یف MP pea‏ جم سہ monile! qm,‏ 
4 تھ ہمت سے سا — T‏ سی (OW 9e‏ 
ہم ىہ د تب Aa "u/ quu)‏ 
id wake ed mbi s LC‏ یاب w‏ < 
— — — —— —— 
a Tm —f‏ —— — 
سے ں مم ىہ نے انس — — 
as fermen‏ ےہ Le den‏ محمد نے com‏ ےہ سا 
ä— — —— —— —‏ 
ند و سر سی سر یسه لہ 
ama — —‏ وس en‏ سو سا 
—ñ‏ — 
meg — me n men em) «om‏ 
ed‏ مه ١۴‏ لہ یفن ہے وهو په يوو 
حما ب یووھوں 2( مفور می وال لو 
ASE (ME a te —‏ 
را hem ccr m‏ ټوا ,۲ سل اس Rl‏ 
چم عا له الس اسما مھ له موو 
یم cdd dif»‏ سوممه ما موعت ید مود 
M) grec sh Lem m cuml‏ لل کب سننسا 
24 كد al‏ لا د iv sasan‏ فی ہہ 
VAR > va Y‏ هلان عر لذ Cm? Ga ey‏ 
veda — — —2‏ — 
غو اد لی یہ رد دہ حم ند يكو 


حدہ 


of another age with ours today in the United 
States, end where improvements are still 





Curricule--thie 13 ea much broader edueatlonel 
guidance program than amy of these mentioned 
so fer. For exau1e, in the instance of Boston 
University, instead of allowing the students 
in the first two years of college to special- 
ize, they are enrolled in a two~year General 


Education negam > This consists of five 


سی 


broad areas of human interest: science, social 
science, English and literature, guidance and 
history and government. Rather then drawing 

a line of demareation between one subject and 
another, they ere taught on the basis of fusing 
correlated subjects together as they are in 
life (similar te the core curriculum). For 
instance, the subject matter of physics, 
chasistry and biology is fused into a single 
course of science which in tum is correlated 
with history ani government, and the socisl, 
sciences with English, literature, etc. Tha 
object is to give each stwient a wide under- 


e‏ نان د وټان J. R. "A General Fduestion Program", Seles‏ وده نن 
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standing of the world about hin rather than 
detailed information about isolated subjects. 
Furthermore, the progran is designed to give 
eseh student academe experience in a wide 
range of vocational choices an! courses of 
advanced study, and to stimulate hie interest 
in these fislde. This type of education is 
correlated very closely with the field of 
guidance, for ít helps to satisfy many in- 
dividual cuestions as to the world he lives 
in, and how he fits into its general pattern. 
Through susll guidance groups, the students 
discuss toples of common concern to thes all, 
and these groups provide the basis for in- 
dividual counseling. The purpose of the pro- 
gren is to help each student understand hime 
self, his interesis, aptituies, abilities, 
limitations, opportunities ard needs. Coordin 
ated with making available a wide range of 
eccupetional information the pregra: is also 
designed to help him make wise voacticnel de- 
cisions. (In the Ravy training program, al~- 
though such a course would not in its entirety 
be feasible, the approach might be of value 
in presenting to osch soenen recruit a backe 
oud of vhat the Navy is. Theat ie, a com 
bined study of all aspects of the lavy—ite 
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history, its prospective role in the future 
of the United States, what ii consists of, 
whet the various component specisiities are 


nnd how they are related, etc.) 


e include such 





worthwhile events (appropriate for either the 
Glassroom or larger groups), as interviews 
with successful men and women, panel discussions 
of occupational and soeisl problims, end guest 
speakers trained and experienced in the fields 
of interest to the stulents. All of these ere 
of uimost value to the students, provided the 
subjects dezlt with are of common concern to 
them, ami there is s maximus amount of student 
participation in the discussion process. A 
special discussion event that appears to have 
been used with decided success in a number of 
public schools is what is known as a "career 
dey”. This consists of a mmber of successful. 
mon and women in a wide number of fields of 
work being invited te come to the school to 
talk with those stulents that are interested 
in their occupations. (It seems that such an 
activity would be most beneficial in the Lavy 
training progran, particularly in "boot Train- 
ing", as a device whereby officers and petty 
officers give first-hand information sbout 
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specialized flolds that they represent.) 
Refresher Courses-—es a result of tho veterans 
enrolling in secondary schools and colleges 
after World War II, new and valuable types 
of courses, called refresher courses, were 
developed. These refresher courses vere 
given primarily in reeding end mathematics, 
although they could be offered in any field 
if needed. As their name implies, they are 
designed to meet a very besic problem of many 
stuients—providing retraining in various 
fundamental subject fields necessary for 
advenced stuly. 


I have listed above waricus orientation discussion 


a ctivities that seem to have values if applied to 


the Navy training program, In order to give en 


idea of whet can be eccemplished in these activities 


in the wey of a program of events, I would also like 


to list some examples of typical events: 


b. 
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Presentetion of experiences, hobbies, interests 
and plans by individual studente. 

Orientation tows through the school. 
Presentation of as wellas reviews ani dis 


cussions of motion pictures, radio and TV 
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Career conferences with outside speskers who 
are guthorities in their fields. (See "special 
discussion eventa!) 

beseription of opportunities 1n trade schools. 
in smateur hour or cuis programs. 

Open house for guests. 

Diseuseion of home ard family relatione by 

& panel of adulte erg stulents. 

Interest groups (travel, hobbies, ete.) report 
to the clssa concerning their group mectings. 
Claas evaluation of cocmarcial ssmeements. 
Self-rating on cumlities of isportence for 
vocational success. 

bramatiustions end demonstrations of correct 
sceial mannors apd oustous. 

Preperation of aseenmbly or large group pro- 
ET e 

reading and discussing stories concerning 
subjects of meral interest. 

Diseumsions of such topics of pupil concerts 
as the reason why stulente get poor grados, 
how te be a social success, and tepios cone 
cerming national ar world conditions. 
Discussion ef persernal problema on the bseis 
of the cese method. 

Visiting other classes. 





Activities--in meny respects, orientation 
activities seem more beneficial then tho dis- 
cussion methods, since they make the inforua- 
tion more fimetional and easier to assimilate. 
For example, just facts about an occupation 
are often hard to visualize. In any event, 
it seems that both have their places and 
shovld supplement one another in any guidance 
program, Some typical and valuable orienta- 
tion activities ares 





mako first-hand studies of various occupa- 
tions by doing tasks similar te those re- 
quired by the actual job. 

ave Values in thet 





they help to teach skills of group rela- 
tionshipa, ability to put one's thoughts 
and impressions into readable inglish, at= 
quire self-confidence and social skills in 
meeting new people, and stimulate one's 
interest and knowledge about a varlety of 
subjects. 

Clubs--where groups of students gether to 
work on projects or hobbics of comon 
interest. Besides helping to improve 
group relationships, theses stimulate the 
student's interests ard unierstendings 
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about the subject around which the club 
is organized. 

Field Tripe—-help clarify misconceptions 
by actually seeing performed in action 


whet has been only talked about before. 
A valuable method of stinulating interests 
as well, 


P cultural 





and reereational activities (such as sports, 
musical, dramatic and art activities, etê)» 
provide sctusl pleasure to their partici- 
pants, help to teach them valuable skills 
in group relationships, ani furnish train- 
ing in many worthwhile activities as well. 
One of the major values of these leisure- 
time activities is therapeutic in nature. 
That is, they often act ss safety~valves 
from the pressures of one's daily life. 

» of the best ways to 





learm shout a job and to test one's intor- 
est and aptitudes. Hany schools are com 
bining actuzl experience on tbe job with 
academic training for the job. 


It is important that the values of the above 


activities ss well as of all so-called extra- 


curricular activities, be recegnized by all 


teachers and the school administration. Far 
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from being divorced from the school’s academic 
program they should be firnly integrated with 
it emd promoted by every means possible. 





group guidance activities to mest the needs 


of the stuients thet can't be provided by 
orientation activities. While the basis of 
orientation activities is to provide new ins 
formation or facts so as to facilitate inci- 
vidual adjuctzent, the besie of therapeutic 
activities is a process of remediation. That 
ie, to correct old misconceived idees end 
faulty ettituies. 

Group therapeutic activities ensble in- 
dividuals to work out their relationships and 
preblems in a group atmosphere where they 
feel the support oi the group unity. Here 
each stwient ha» the oppertunlty to bring 
common problems out into the open, to relieve 
tensione as a result of "getting thea off his 
chest", and to develop a healthy perspective 
and insight concerning his own problems, That 
is, an understanding that everyone has some 
strong and weak points, and that everyone haa 
the same problems to a degree. Group thera- 
peutic activities further help to clarify 
feelings through either the process of refloc- 
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tion or interpretation and seem to develop 

a feeling of being able to face life's prob- 
lems (probably sg a result of putting feelings 
into words and understanding onets own prob- 
lems s well as those of others). 

The aime of group theraphy may best be 
accomplished by giving persons the opportunity 
to express their feelings and to grin an 
understanding of why they behave as they do, 
through discussion and various types of ac- 
tivities. 

Discussiop--ouper describes the discussion 
or verbal group therapeutic methods as 
falling into the following categories: 
eathartic-supportive, non~<directive, group 


development, ami interpretative „16 


These 
are listed in an ascending order of the 
amount of direction given by the instructor. 

CathartienSupportive-this is what is 
known as the cathartic process of un- 
burdening one's self before 2 groupe 
In the none-eduestionsl circles it is 
used in religious revival meetings where 
individuals confess to the group. In 
educations} circles it cen be arid to 
lésuper, De Ee "Group مسا‎ in the Guidance Program", 
nd Paychol i rement 9: (Autumn, 1949), pp. 3 -510. 
-102- 
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be the therapeutic benefite derived 
when individuals in a group voluntarily 
talk about their own personal problems 
with which each is concerned. 





aime at helping members of a group to 


understand their own inner conflicts 
through spontaneous discussion of an 
enotionslly-toned topic of comaon inter- 
est. The role of the instructor is 
strictly nom-directive. That is, he 
should only accept, reflect and clarify 
feelings of the group members, and rely 
upon the members themselves to work out 
their problens in the persissive atnos- 
phere of the group. Fer example, groups 
meeting regularly to discuss the subject 
of anti~racial feeling found out that 
through the process of exploring why they 
think as they do, they were able to di- 
vorce the emotional aspects from tho sub=- 
ject (i.e. the feeling of I dislike all 
foreigners was replaced by I dislike cer~ 
tein foreign races because of business 
competition, infringement upon property 
rights, etc.). Then, seeing the problem 
in its true light, the group was able to 
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treat the subject rationally and under- 
stand the possible lli-effects of such 
feelings. Nonedirective techniques seem 
to have value for courses and activities 
designed to promote character building, 
and when weed in discussion groups they 
should benefit many people who ordinarily 
would never see a counselor or guidance 
specialist. 





Nethod—this method is what wight be 
called group interaction theraphy. This 
method, developed by the Bethel Labora- 
tory in Group Development, is based on 
the idea that understanding one's own 


behavior in a group results in insight 
anû modification of atiituie resulting 
in improved personal relationships ard 
more effective group ections! 

The method is to record tne types 
and amounts of personal relationships, 
and a discussion of how & group develops. 
This analytical process is carried on 
when the group is discussing or engaging 


llryhe Dynamics of the Discussion Group", seues, IV 


(Spring 1948), 1-75. 
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in some common problem. While this is 
going on one of the nembew acts وع‎ a pro- 
cess observer and records the group's 
behavior, to show the type and amount 
of participation ef each member. This 
inforuation is then reviewed by the 
group. This self-examination seems to 
result in new insights into behavier and 
strenger feelings of group unity which 
themselves help to modify individual be- 
havior (i.e. help to wake individuals 
more cocperative, understanding, toler 
ent, etc.). The value of the group de= 
volopuent method is when people want to 
understand their roles in relation te 
other people and how they can modify 
their behavier and be more effective in 
inter-personal relations. 





individual members of a group develop 
new insights about their behavior through 
comaents or suggestions made by the train~ 


ed instructor or other members of the 
group. The seceptance of solutions to 
porsonal problems is supported by accept- 
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ance of the instructor and th: feeling 
of group unity experienced by uesibers 
as a result of being pert of a group 
working for a couaDn purpose. 

Other more directive methods of 
group counseling are when the instructer 
lectures about certcin emotional problems 


with related personal problems in turn 
being discussed by the group. 





tivities can best be classified as psycho» 
drama, role-playing or sociodrama, and 
lastly, soclometry. 

he basic ides in psycho- 





drame is in the makebelieve world of the 
Stare where an individual epresses his 
needs and reactions to personel probleus 
in an unstructured situstion. In psycho- 
érene, the individual is left to develop 
his own role as the action progresses. 

He is eíded on the stage by “auwdliary 
egos" (treined persons who stand by ready 
to assist him), a director an at timos, 
a participating audience, By anticipate 
ing situations in whieh am euctionel con- 
flict is likely to occur, the psychodrama 
helps individuals to cops with real life 
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problems by gaining new insights and 
understandings about them. This method 
is undoubtedly out of the reolz of most 
classrooms, however, for it is primarily 
a psychiatric device used with disturbed, 
more inhibited and less socialised people, 


and should be carried on only wer the 
supervision of psychiatrist. 


is sinilar 
to the psyehedrama in method, but while 
psychodrame ia cencerned with deeply 
€uotlonal problems, sociodrusa deals with 





collective problems or situations that 
are common to meabers of 2 groupe Both 
techniques, however, give the feeling 

of group unity and help individuals to 
understaad situations in a more realistic 
light. in role playing, the participants 
are assigned definite roles to play on 
the stage rether than devising them as 
the action progresses. The individuals, 
however, ere responsible for developing 
th-ir roles on the stage. The way they 
do it is usually criticized by the group 
efterwards, thus helping them to see how 
well they have taken on the characteris- 
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tics of the role. Role playing is norml- 
ly used to help people prepare for a com 
ing event—entering a new school, apply- 
ing for a job., ete.—any situation that 
may produce fear or worry. This device 
has produced valuable results in poyceh- 
iatric theraphy in hospltals and as a 
teaching device in schools, guidance 
centers, and business llle. 
Soclonetpy--this is a method of finding 
out the natural groupings ani patterns 
of associations among mesbcrs of a group. 
baen person, for example, is to choose 
the person whom he would like to assoc- 
iate with in some activity. At times 
each person ís also askod with whom he 
would not like to be associated. After 
winot are made, the groups are forced 
in whieh every individual is given sae 
of his choices, his first if possible. 
In utilizing this method, it is iapertent 
thet the felt needs of the mewbers of 
the group are met. Grouping by moans 
of a socionetric test will further effec- 
tive group action, for if the iniividual 
members of a moup like ore another they 
will undoubtedly tend to cooperate sore 
in any group ection. In addition, by 

ص0 1- 





means of a sociometric test the in- 
structors can find out who the social 
isolates are, who undoubtedly need in- 
dividusl counseling. 
d. Individuel Guidence Activitics 
Individual guidance activities 808 
in by the instructor are normally grouped 
under theo title of counseling. Counseling is 
the face-to-face relationship between the stu- 
dent and the instructor, consisting of inter 
views held at critical times and when students 
recuest assistance. The sia of counseling is 
to help the stulent understand his problems 
and work out his own decisions concerning sol- 
utions to them with the careful undorstanding 
and skillful assistance of the counselor,” 
In most schools the specialist counselor shares 
with the homeroom in being the most frecnently 
used sources of guidance. liowever, the teacher's 
role as a counselor or adviser is assuming more 
importance in individual guidance. His rele 
as such is naturally merged with that of group 
guidanes, out of which individual counseling 
develops. 
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(1) Counseling Situations 
Prior to examining the interview 
procedures, it micht be well to identi- 
fy the situations in which interviews 
are useful. These are listed by Strang 
25,1? 

(a) when the teacher observes bo- 
havior in a student that he bo~- 
lieves can be explained by s 
personal interview. 

(b) To detersíine what the school een 
do to further the stucent!s devel- 
opment and preperetion for the 
future. 

(e) When the student's records show 
a difference between his ability 
and achievement a 

(d) hen some special problem arises 
that requires cooperative thinking 
of the stulert and the teacher 
(i.e., poor schecl behavior, reat= 
ing difficulty, problemes of faily 
and sociel relations, @moticnal in- 
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stability, etc.). A teacher can 
encourage students to come to hin 
when in need of assistance, by 
letting them know what help a 
counselor can provide. 

(e) When a stwient is ready to make 
further educational plans. 

(£) When a studiont is ready to choose 
a vocational field. 

(g) When a stulent is entering a new 
school and needs help in order to 
orient himself. 

(2) Counselor Hethods in Helping Students 
Solve their Problems 
As Wright elearly states it, the 
teacher counselor has a number of meth- 
ods from which to choose in helping 
stuiente solve or adjust themselves to 
their difficulties. These include: 

(a) Changing the conditions which seem 
to cause the trouble (i.¢., arrange 
for tho student to drop a course 
in which he is failing). 

(b) Providing remedial treatoaert to 
correct the difficulty (1.9. taking 


Ovright, B. Ke, Praekiesl handbook for üroup Guidance. Chicago: Science 
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renedisl lessens in how to study 

or improving one's roading abilities). 

(c) Giving the etw'ent inforuaiion that 
be neads in order tc wor: out his 
diffleulty (1.6. qualifiestions 
for & particuler vocation he is 
interested in, entrance recuireaents 
for a school, ste) 

(d) Allowing the pupil to “get a prob- 
lem off his chest" by telling his 
troubles to a sympathetic ad wder- 
standing adult. 

(e) Giving the stulent authoritative 
and direct advice (i.e. referring 
hin te the fact thet his ceores in 
intelligence teste seen to indicate 
that he ean do better school work). 

(f) Helping a student to get a better 
uderstancing of his problems by 
discussing these 

(g) Attempting to change attitudes and 
behaviors by a series of interviews 
en? suggestions. 

The appropriate tias to use any of 
the above methods or perheps & combina- 
tion of them, naturally deperis upon the 
stulent and the nature of his problems 
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Generally speaking, however, the correct 
precedures for conducting an interview will 
be, by and large, similar in every case. 


Considerations for Conducting Interviews-- 


Although no set formula cən be establish- 


ed for successfully conducting a counseling 


interview, for it greatly depends upon the 


sensitivity of the teacher to whet the person 


being interviewed is thinking and feeling, the 


following general considerations can be made: 


(e) 


(b) 


(e) 


(a) 


The teacher should listen intently and 
do as little talking ae possible. He 
should allow the student ample tine for 
thinking out his problem. 

The student should be accepted as ne is 
and understood—not judged, scolded or 
praised. Let the student feel free to 
talk about the things he ís concerned 
with. 

Tne interview should be a cooperative 
device in whieh both the teacher and the 
student share their information ami re- 
sources in an etmwoaphere of mutual trust 
and confidences 

The teacher must be a resource person-- 
have tae recuired information concerning 
principles of mental hygiene, social cor- 
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(e) 


(£) 


(e) 


ditions, requirements of different voca- 
tions, prerequisites for different aceden- 
ic courses, ami all other information 
neoded to help the student solve his 
probla. 

The teacher must have faith in the student's 
ability te help hinself to solve his own 
problems, and to be able te do so ín- 
dependently in the future. The student, 
not the counselor, should make the decisions. 
The success of the interview is te a con= 
siderable degree deperdent upon the 
teacher's persorality—whether he is 
interested in the student's problem, 1s 
genuinely kind, honest, trustworthy and 
straightforward, and has en outward 
manner of friendship and good humor. 

These qualities are necessary if the 
teacher is going to establish e friendly 
cooperative working relationship with the 
student, 

The interview is only one part of com 
seling. Other important perts are 
gathering inforsation about each student, 
studying this infornation, conferring 
with other teachers when necessery, fol- 
lowing up or helping the stulent to put 
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(h) 


(3) 


his plans into effect, and recording 
notes of the counseling sessions for 
future reference. 

The phyeleal and emotional setting is 
importent for successful counseling. 
There should be a definite scheduled 
time, duration, and place for counsel~ 
ing which is free from distractions and 
provides a confidential etmosphere. 
However, provision must also be provided 
for informal cowmseling sessions in the 
classroom when the student seeks a few 
words of help from the teacher. The 
stulent must feel at ease and that he 
is in a friendly, helpful atmosphere. 
Often several interviews are necessary 
to help solve a stulent's difficulty. 
Several mectings are usually necessary 
for the stulent to develop faith end 
confidence in the counselor, for the 
counselor to accurately understand the 
student's problem and judge his ability 
or character, and to obtain sufficient 
data to help the student solve his own 
problem, 


(3) Often the obvious problem presented by 


the student is not the underlying prob- 
lem that is causing the trouble. A good 
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(2) 


(n) 


(n) 


(o) 


procedure is to ask the student "was 
there something else that you wanted to 
talk sbout?", 

The counselor should not assume that 

the student has a "problem! in connec- 
tion with every interviow--tris may lead 
to a patronizing attitude on the part 
of the counselor. 

The comseler usually learns as much 
from the student as the student learns 
from the counselor. 

The counselor should take the responsi- 
bility for helping the student, but not 
hesitate to seek assistence fron other 
people if necessary (i.e. either for 
more information or referring the student, 
te a specialist in esse tho problem is 
beyond the capabilities of the counselor 
to solve). 

The counselor should be hesitant about 
giving his opinion. He should offer 
facts when requested, but admit thet he 
doesn't know if this is the case. 

The counselor should avoid disagreeing 
abruptly with the stwent or disillusion- 
ing him, but on the other hand he should 
not be overly sympathetic either. He 
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(p) 


(e) 


(r) 


(s) 


(t) 


should be realistic in treating the 
stulent's probleus. 

The counselor should not show surprise 
or resentment at anything the student 
SAYS. 

The counselor should be as objective 
and impartial as possible ard assume 
that the student is mature in order 

to encourace him to solve his om 
problems, 

In emotlongl problems it is often help- 
ful for the counselor to reflect tho 
student's feelinrs (i.e. "You feel 

thet they are being unfair to you"). 
This helps the student to see the mean- 
ing and importance of his feelings. 

It ie good for the student and his 
counselor to work out together a plan 
of action of what the student is going 
to do as a result of the interview. This 
will help to bring about positive results 
as well as give the student the fecling 
that the interviews have helped him. 

At the closing stages ofthe intervicw it 
is good for the counselor to et the student 
te summarize what has been accomplished 
(i.e. "let's see, what have we done so 
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(4) 


far in this interview?"). 
(u) The counselor should be alert when to 
end the interview. The interview should 
not degenerate inte social conversation. 
A good technicue is to ask, "Is there 
anything else you would like to talk 
about today?". 
Appraising the Interview 
The success of the interview can be deter- 
mined largely by the teacher making out a self 
rating chart which will help to show him what 
are good and poor interview procedures, That 
is, by comparing what actually took place in 
an interview with the most desirable interview 
procedures. The following chart is suggested 
by Strang for this p»upss P 
Seale for Rating Interviews 

l. What wes the setting for the interview? 

Plenty of time scheduled 

Feeling of leisure 

Privecy 

Pleasant lighting, and other provisions 

for interviewer's comfort 
or 

Insufficient tine 

People waiting 

People bustling in and out 

Telephone te be answered 


Desk cluttered with work to do 
Glare and other discomforts 


Eole of the Teacher Personne] Work. New York; 
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2. Whet was the appearance and manner of the 
interviewer? 


Pleasant voice 

Alert and keen 

Good health 

Poise and reasonable self-confidence 
At esse 

Cordial 

Genuine interest in interviewee 


or 


Unpleasant voice 
Fatigued, dull 
Poor health 


Fatronizing 


3. How did the interviewee respom! conversa~ 
tionally during the interview? 


Talked freely 
Tried to think through the problem aloud 


or 


Tended only to answer cuestions or re- 
fused to answer them 
Uncomsunicetive 
to accept his responsibility 
in the interview 


How did the interviewer encourage the in-‏ میا 
dividual to get an understanding of him-‏ 
self and his relationship?‏ 


Successfully 
By repeating his most significant remarks 
By following in a natural way clues the 
interviewee gave 
By asking cuestions to clarify certein 
points 
By interpreting interviewees remarks 


Unsuccessfully 
By being completely passive 
By telling interviewee what to do 
By arguing or criticising 
By probing 
By interpreting before interviewer was 
ready for it 


سول 





5. How did the attitude of interviewee change 
during the interview 
Interviewee gained new and valuable in- 
sights anc orientation; felt more hopeful 
and more confident in his ability to 
hamile the situation; became increasingly 
independent of the interviewers had s more 
friendly relationship. 
or 

Interviewee became increasingly dependent 
upon the interviewer; took less responsibil- 
ity for thinking through the situation 
himself; less self-confident; more hopeless; 
more resistent to counselor. 

6. Whet kind of plan resulted from the interview? 
A plan worked out primarily by the inter- 
vieweo--reslistic and possible of being 
carried out 

or 


A "ready-made plan, which the interviewer 
impressed upon the student 


7. What was the effect of the interview on sub- 
sequent relationship with interviewer? 


Stwent wes able to carry cut plan; came 
voluntarily te interviewer when he needed 
further help 

or 


Ko favorable change in behavior; student 
avoided coming te the interviewer again. 


Insofar as whether the counseling of the 
student has contributed to his better adjustment, 
this must of necessity involve a careful study of 
his changes in behavior as denoted by his own 
opinions; those of teachers, counselors, parents, 
and friends; performance records in school; and 
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follow-up reports after he leaves school. The 
subject of evaluation wll be dealt with in 
greater detail in section Q covering an evalu- 
ation of the entire guidance program. 
(5) Values of the Counseling Interview 
The interview hes its velues ac an informa- 
tion-getting technic, but more importart, it is 
a valuable diagnostic~therapeutic device. "No 
other instrument creates so favorable a re~ 
lationship for personal growth. No other tech- 
nic contributes so much to the counseling 
(guidance) process.....0f guiding the indiv- 
idual in self-discovery and self-renlisetion:" 
F. Sources of Information for the Teacher 
1n section E2 there was listed briefly, sucgested 
means of finding out what individual students problems 
are. These inclwied primarily such things as test 
and record information about the stulent. Although 
this information is vitally important, it is not 
enough if the teacher is not only to recognize the 
problems of His students, but ûn tun if he is going 
to be able to assist them in solving their problems. 
It is recognised that the problems associated with 
the normal development cf people are complex and in 
volved. Therefore, the teacher in his guidance work 
should have the full cooperetion of the following 
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personnel in helping him fulfill his guidance re- 
sponsibilities,^ 
1. The School's Administrative Head—it is the 


2۰ 
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responsibility of the head of the school's 
administration as well as his entire staff 

to inspire and encourage the teachers in their 
guidance efforts; to provide them with the 
best, possible working conditions in order to 
maintain a high morale on the part of the 
faculty; to provide within the school's curric- 
ulus and operations conditions that help to 
provide for the student's needs; to provide 

en administrator to coordinate and rromote all 
guidance activities; to provide teachers with 
sufficient working time to engage in guidance 
activities; to furnish reculred personnel 
records, materiecls and physicel erranzements 
for & successful guidance programy to provide 
opportunities for continuous training in the 
field of guidance; to furnish necessary spec- 
ialist assistance in the various PLelds of 
guidance; and finally, to integrate the cuid- 
&nee progres with tho entíre acedenic and non- 
academic programs of the school. 

The Speciclists—teachers need cooperation with 
the specizlists in order to recognize individual 
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stwients who need the help of a specielict; 
to furnish information about a stwient re- 
ferred to 2 specialist; arm! to help carry out 
treatment recommended for an individusl or 
group of students. The specialists recuired 
ín any school system in order to conduct an 
effective guidance program include: 

a. The Schoo] Librarian-—should provide 
reading materlals on all types of 
guidance problems and sugzest books 
and literature to contribute to the 
teachers! training in guidance as well 
as to meet the needs of the individual 
stwients. 

b. The Personnel Director, Director of 
Guidance, or Dean cf Students-—t'is job 
holds many titles but a single respons- 
ibility of coordinating and promoting 
the school's gui-enee program. He should 
be broadly trained in guidance se teachers 
ean refer specie] cases to him for assist- 
ance or further referral. He assists 
teachers in devcloping and improving their 
own phases of the guidance program, helps 
to improve gener] school conditions and 
the curriculum, arranges for cooperative 
sessions om improving guidance technicues, 
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f. 


and helps to maintain cooperative re- 
lstionships with comumity agencies oon- 
cerned with guidance. 

Voeational=Guidance Expert—supplics the 
teachers and students with information 
about occupations and the best methods 
of vocational guidance. 

The School Nurse or Doctor——should pro- 
vide the teacher with information con- 
cerning the physical condition of the 
sturienta, how to recognize physical سنڅه‎ 
ments, and knowledge about the stutents! 
heme conditions. 

The School Social Worker or Visiting 
Teacher—-to help the teacher bring about 
improvements in the students! hone con- 
ditions when this is a necessary step 

in the guidance program. (In the Navy 
the chaplain ami Red Cross worker probably 
would fulfill this function). 

The School Psychologist—the teacher should 
help the psychologist by giving him com 
plete information about the student re- 
ferred to hia. In turn the psychologist 
should help the teacher learn new methods 
of teaching and evaluation of results of 


teaching. 
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3. 


g- The Psyehiatrist—the tescher refers to 


h, 


the psychiatrist individual students who 
are emotionally sick, and in turn the 
teacher must cooperate in carrying out 
the susgestions of the psyehietriet for 
changes needed in the school. 

The Guidance Clinie-—comprises a staff 
of specialists who take responsibility 
for diagnosing and treating certain kinds 
of cases referred to them, Through means 
of their staff of specialists concentrat- 
ing their efforts on an individual case, 
plans fer troatment are prepered. 


Relationships with the community—the comanity 
is often one of the most important resources 
for thə tescher in assisting him in his guide 
ance work. It is threugh various comunity 
organizations that services will be provided 
to hel» to supplement the teecher's suidance 
functions (i.e. to help provide betier family 
life, health, clothing, food, modic5i care, 
recreational facilities). 
Evaluation of a Guidance Program 

The most velid mesns of evalusting the effective- 
ness of a guidance progran is by the process of measure 
ing the resulting changes in siwent behavior. That 
is, by such things as improved vocational choices, 
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increased social participation, improved ability of 
the studente in making their own decisions, develop- 
ment of democratic attitudes, greator self-understandings 
and all in all, setter social adjustment. As one ean 
readily see, these qualities ere not only difficult 
to measure, bui in addition, all. laprovements deter- 
mined can not always be attributed to a guidance pro- 
gram. It seems safe in assuming, however, thst a 
well-organised, all-inclusive guidance program will, 
to a great degree, produce positive changes in the 
behavior of t^e stujents, 
Suggested methods of measuring resulting changes 

in behavior ere by student rspenses concerning their 
needs and the velue of the guidance program, the 
Julgaentes of the teachers and coun elors and others 
associated with the students, and & foliow-up of the 
stulents after they lesve school. Since these methods 
may not always be toc accurate, they should be supple- 
mented by other more apecific methods of seesurement 
such نه ېږ‎ 

1. Reduction in scholsstic ۰ 

2, Reduction in discipline problems. 

3. Increase in the use of counseling facilities. 

4. Reduction in recuests for s program change, 

5. Increase in vocational choices wich ere within 
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the scope of each student's capacities and 
training opportunity. 

6. Reduction of "drop-outs" from the school. 

T. increace in participetion in school activities. 

8, iIncresse in use by former students of school 
fecilities ani counselor help. 

9. Increase in job placements, 

H. Summary and Conclusions 
1. Review 
The foregoing presentation cf apparently 
euecessful methods of both group guidance and 
individual counseling has attempted to illuse 
trate that there ere many valuable technicuses 
of helping irdividuels solve their own personal 
problems and become better adjusted to the con= 
ditlons of life that they face. The cuestion 
of which of the technlcues to use depends not 
only upon the neture of the problems of concern 
to the individual student, but upon how exten- 
sive and developed the guidance orgsrization 
of the school happens to be, 
Regsrdless, however, oi the size of the 

school's guidance organization, the following 
conditions and basic principles must be present 


er the program will not be an effective e; 
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a. Lasential Conditions 


(1) 


(2) 


(3) 


(4) 


(5) 


Acceptance by the school of the 
point of view that stuients vary 

in their capacilies, bacxgrounis 

and interests and must be treated 
accordingly. The school is responsible 
for the total development of tie 
student, not Just his mental de- 
velopment, and سن ہے‎ from 
where the school thinks he should 
be, 

Specislised guidanco services are 
made available besides the guidance 
services of ine teachers. 

A Guidenee coordinator has the re- 
sponsibility for coordinating and 
fostering en organized andl ine 
grated guidanee program. 

Lecessary time, space ami materials 
as reoulred by a sueeassful guidance 
prograue 

The whole school accepts and ex- 
ecutes its guidance responsibilities 
as an integrated progrem with all 
curricular and extra-curricular 
activities. 


b. Sssertial Guidance Philosophy 
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(1) Guidance is concerned with the "whole 
Student", not with just his intellectual 
life. 

(2) Guidance 1* concerned with all studente, 
not witb just a few problem students. 

(3) Guidance is concerned primarily with 
prevention rather than cure. 

(4) Guidance is not restricted to the 
activities of a few specialists, but 
involves the whole school staff. 

(5) Guidance is concerned with the problems 
ani needs of the students ard with 
their choices and decisions, not 
those of the teachers. 

(6) Guidance is concerned with promoting 
on the part of each student a better 
understanding of himself ami the 
ability to solve his own probleus 
independently, 

(7) Guidance is "counsel", not "compulsion". 

(8) Guidance is a continuous process 
throughout the school life of each 
student. 

€. Further Reseerch 
Lastly, there has been no attempt to 
indicate that the whole field of guidance 
fs anything but in ite beginning experimental 
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stege. It is true much hes been accomplish- 
ed that has assured the worth of such a 
program, but much also remains to be done, 
and 19 being done to improve the techniques 
and methods being utilized as well as the 
training of guidance personnel. Further 
research seems necessary in the following 
= 

(1) To see what guidance activities can 
best be conducted through individual 
eounscling, through a general edu- 
cation program, through group guidance, 
and by specially trained guidance 
WOPKOIS. 

(2) Requirements for training, experience, 
and personal cualities for teachers 
end personnel workers ín the field 
of guidance. 

(3) The values of psychotherapeutic tech- 
nidgues (psychodrama, etc.) for use 
in general guidance prograns for all 
students. 

2. Applicetions to tae Kavy Training Frogran 
The main purpose of this somewhat lengthy 
presentation of elawents of apparently successful 
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-131- 





civilian guidance programs is to convey the 
opinion that their adoption by tho Navy training 
progrem should produce the same valuable results. 

1 have not intended to convey the impression 
that similar or just as effective guidance tech- 
niques are not currently being used in some of 
the Navy training schools. On the contrary, for 
no doubt many of the schools have made as rapid 
advances in the field of guidanee as their 
civilian counterparts. However, to my knowledge 
there does not seem to be a Mavy-wide, organized, 
guidance prograz at. the very heart of the Naval 
training program, that is in instructor-student 
relationships in the classrooms themselves. 

The young enlisted men entering the Ravy 
hes many of the same problems and needs as the 
stents in the civilian secondary schools of 
our country. In fact, his problems are no doubt 
increased by the unnatural situation in which he 
finds himself, His needs must be met ani his 
probless soivod or he won't become s first-class 
fighting man of meximum worth to this service. 

The Kavy instructor is in a particulerly 
atrategic position to help his students become 
better adjusted. The instructor has the adven- 
tage over others who give guidance assistance, 
for he sees fis students for longer periods of 
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time and mere often, ami in a natural group 
situation where their needs and problems sre 
mre evident. 

with careful selection to ensure obtaining 
the best men lor instructor duty, with adocuate 
training in the basic skills of guidances, and 
with the support of an organizel and coordin- 
ated guidance progran involving tho wholes 
service school, the instracter should be able 
to render invaluable assistance to nis students 
in making them happy, welleadjusted, and 
efficiently trained fighting men. 
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CHAPTER V 


OTHER APPLICABLE PRACTICES AND 5 


There are mary other advanced educational practices and 
teehnicues in our public schools, than just those dealing with 
in-service training and guicence, which would seem to have merit 
if applied to the Eavy training program. Perhaps, here again, these 
methods thet are listed herein are actually being used in various 
Ravy schocls at the present time. However, te my imowlodge, the 
suggested practices and technicuer are rot uniforuly being practiced 
throughout the entire Navy training program. 

Gafortumately, lixitation of tire omni recilities do not 
permit any more than a most hesty exeriration of each one of these 
reeomended practices, It ie recommended, however, that if any of 
these methods 
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seem to have value for the Navy training program, 
that it be the subject of further research. This 
research could very well be in the form of topics 
taken up by faculty groups for study as part of the 
school's in-service teacher training program. 

A. Improvement of Study Skills 

It Bas been the experience of the writer 
that one of the major difficulties students 
have, whether in a public or a Navy training 
school, is how to study efficiently. It, seems 
that even the best students use inefficient 
study technicues. It is only because of their 
superior abilities, not their study habits, 
that most of them do so well academically. 

Improvement of study skills should definite- 
ly be part of any guidance-counseling program, 
Although this subject has been referred to in 
the section dealing with guidance, it is con- 
sidered of such importance that it is desired 
to give the matter special attention by inclui- 
ing it as a separate topic. 

In recent visits to various Navy treining 
schools, I attended a number of counseling 
sessions in which a board representing the school's 
Staff and the instructors was questioning students 
about the reasons for their academic failures. 

It seemed that the standard remedy given by the 
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board was always the advice "to study harder", 
This medicine, although given in good faith, 
hardly seems to have hit at the reot of the 
problem. In most instances, the actual cause 
of the failure was probably not that the student 
wasn't putting enough time on his studies. More 
than likely, he was allocating all the time that 
he could give to his studies, considering the 
other demands made upon his time by military 
life. Thus the answer to his problem should 
have been, not more time, but improving his 
study habits in the normal amounts of time that 
all students should be expected to give to their 
outside assignments. 

There are many good methods of how to 
improve one's study abilities. One in particular, 
from personal experience, seems to bo outstanding. 
This is the "Survey CR Method" devised by Francis 
P. Robinson." His book, entitled, Effective Study 
includes much more than just the "Survey CIR 
Method" as a means of contributing to more effective 
study. However, this method is the heert of his 
recommended program. in brief, the "Survey C32 
Method" means "Survey~uestion-ead—Recite and 
Review", It applies primarily to improving one's 
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ability in reading, picking out the important 
points and retaining them, and speeding up the 
reading rate. To clarify the five steps of the 


process, they are as followa: 


1l. 


Ze. 


3. 


he 


5. 


Survey--Briefly glance over the headings 
in the chapter, and the swaary at the end 
of the chapter (if there is one) in order 
to get a preview of what the chapter is all 
about. 

Question--kow start to resd, Turn the 
first heading inte & question you should 

be able to answer by reading the section. 
Read-—iead the first headed section to 
answer that cuestion. 

Recite—After reading the first section, 
look away from the book and try to anewer 
your question. Use your own words and 

name an example if you can. dot dow brief 
notes in an outline form. (Repeat these 
four steps for each section until you complet 
the entire lesson.) 

Review-—-After finishing the lesson, read 
over your notes to get a bird's-eye view 
of the important points and how they are 
related. Then, looking away from your notes, 
see if you can recite the major points from 
menory. 
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The above method seems to have definite 
value in improving one's reading speed, identi- 
fying the important pointe and fixing them in 
one's METY» 

It is recommended, as a moans of helping 
students solve one of their (and the schocl!g 
too) most pressing problens, that, further re~ 
seerch be undertaken as to the best method to 
improve their stuiy abilities. It eertainly 
seens that if a course for all students (not 
just these seeking guidence help) in effective 
study technicues were added to the curriculm 
of each Navy school, that the returns would be 
very valueble to the students as well as to 
the Navy. 

Creative Activity Program 

The Kawy training program has no doubt 
made preat strides in proving the effectiveness 
of the use of activities as tools of instruction. 
Every Navy classroom that. I visited utilised 
such technicues as the students actually working 
with real or simulated apparatus, acting out 
situations by role-playing and taking an active 
part. in class discussions. Even outside the 
Cclaserooms, the values of activities in the 
learning process were evident by the ample 
facilities for active recreation, such as hobby 
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shops, and numerous types of competetive ath= 
letics. 

The only eríiticisu that I have is that not 
enough of the creative types of student activities 
were promoted, either inside or outside the class- 
room, that foster the personal, social and crea- 
tive lives of the students. 

By these activities I an speaking of such 
extra-curricular pursuits as school governing 
bodies, school publications, school assemblies, 
photographie work, wou work, art projects, the 
various fields of music, dramatics, and the types 
of athletics which tone down individual compe- 
tition in favor of promoting cooperation with 
others. In the curricular field there are also 
such things as all of the student discussion 
activities dealing with the problems end needs 
of the student. 

“The valres of such creative activities 
are that they allow each one to act individually 
yet participate in a group, sharing his skilis, 
ideas and learnings by working with others, 
gaining ideas ami learnings by working with 
others, gaining ideas from others and project 


one's own ideas and ainim 


“Flew, Lh. Se "The Crective Activity Program for Secondary Schools", 
Educational Forum 15: (November 1950). p. 93. 
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In other words, creative activities are 
very essential both in as well as outside the 
classroom in order to: 

1. Promote the physical, emotional and spirit- 
wal health of the studenta. 

2. Encourage social adjustments—develop 
tolerance and understanding of others. 

3. Promote individual ani group sdjustaent 
to personal and social problems (i.e. mental 
hygiene, family relationships, elimination 
of fears amd prejudices, and greater wder- 
standing of the world and where the indi- 
vidual fits inte it). 

å. Develop appreciation, interests and skills 
in creative work. 

5. Develop abilities of eech individual to 
work successfully with others in groups. 

In order that a program of creative activities 
will be of maximm benefit to the stulenta, it is 
necessary that: 

l. The activity progran be organized and con- 
ducted cooperatively by teachers and stucents 
according te the needs of the students and 
abilities of the teachers. Competant tesch- 
ers interested in the activities should 
guide them. 

2. The program should be a regular clase or 
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have equal value es a regular academic 
course, with adequate physical surround- 
ings provided end included within, not 
after, the school day. 

It is recomended that the subject of an 
organized, creative activity program be studied 
at greater lengths to see whether or not such a 
program would provide greeter values to the Lary 
students than those presented by the current ac- 
tivity programs. Certainly, such activities 
seem to be particularly valuable in training 
men how to get along with other people—to work 
effectively in groups. I believe that one of 
the most. important factors in being a success 
in almost every billet in the Navy depends 
upon one's ability to work successfully with 
other mon. 

Aéministrative Improvements 

Many public schools have made rapid ad=- 
vances in improving the learning process by 
providing self-contained classrooms with all 
of their own facilities (libraries, study spaces, 
etc.). Cthes, perhaps not so redical inprove- 
ments, incluie such things as movable chairs, 
work tables rather than desks in order to pro- 
mote group work, improved lighting and ventila- 
tion, attractive classroom color schemes, and 
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movable partitions allowing for expansion ef 
classroom space and flexibility of its uses. 
This does not, necessarily apply only to expen 
sive permanent. structures, for many of our 
better classrooms are in school bullcings of 
temporary or semi-permanent construction. By 
and large, the facilities provided the Heavy 
training sehools, however, have far to g be~ 
fore they can approach these of our best public 
schools. The physical conditions of & classroon 
may seem unimportant, but this is not the case 
when they distract from or hinder the process 
of learning. The importance of the physical 
enviroment of the classroom in effecting learn~ 
ing certainly seems to be worthy of further re- 
search. It is recoumended that such a study be 
undertaken by the Kevy training program in order 
to sid the efforts to obtain better classroom 
facilities. 

Closely allied to the physical classroom 
facilities are the scheduled hours of instruction. 
In many public schools, the extended or two-hour 
period is being utilised with very positive 
results. This extended period usually meeng 
that the class meets only three times a week 
rather than five times a week. The values of 
the two-hour period over the old one-hour period 
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are thet it decreases the number of tines 
instructors have to meet with each class, but 
doubles the nuuber of minutes per student per 
meeting times it eliminates a great deal of 
tine wasted in beginning and ending a class; 
it furthers opportunities for directional 
stuiy——increases the tine for the instructor 
to give personal help to each student; it 
allows for laboratory periods to be held in 
conjunction with every subject; it allows 
for sufficient. time to complete the discussion 
of most individual units of instruction; it 
enables the use of activities that may be 
time-consuming; and finally it allows fer more 
student participation.” The feasibility of 
introducing the two-hour period in the Navy 
schools certainly seems worthy of further study. 


totes from lecture of C. B. Mendenhall, Professor of Education, Ohio 
State University, Education 631, swmer cuarter, 1951. 
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CHAPTER VI 


SUPMARY AND CONCLUSIONS 


in this stuly I have attested to illustrate that there are 
various educational practices and techniques typical of the best 
of our public schcols that night be of value to the havy training 
program, I bave covered methods involved in in-service teacher 
training programa, guida ace progrems for instructors, and lastly, 
such other methois as a creative activity program, improvement of 
study skills, and sduinistretive improvenents. There are no doubt 
many other methods and techniques that have proved their worth to 
the public schools, thet alse would be of value to the lavy, but 
time ond facilities dictate that I restrict my field somewhat, 
Thus, necessarily sc, i chose those topics that I felt from personal 
observrtion, might be suitable for ecoption oy and help solve 
current problems of the Navy training program. 

At the risk of laboring the roint unnecesserily, 1 would again 
like te state that ne doubt some of our kavy training schools have 
ecopted similar or sven better educational practices than those I 
have mentioned. nowever, from my om observation in regsrd to the 
methods I have listed, I do not believe that this is uniformly true 
throughout the entire Navy training program. in addition, I am re= 
lying avlely upon my own judgeent and past experiences with the Navy 
training program as to whether or not the methods I recomend can 
actually be applied to the 
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Navy training situation., Perhaps in some instances 
certain ones will not prove practical. However, I will 
consider this study 2s being worthwhile, if nothing else 
results but, first, an evalustion of the current educa- 
tional practices and technicues currently in use in the 
Navy training program as compered to those thet I have 
recommended; and secondly, the realization that both 
the Navy treining program as well as the public schools 
have much te gain by close ecoperation in improving 
teaching methods. 

I realize thet the aims of Navy training ani those 
of our public schools are necessarily different to an 
| extent, but basicelly I believe that their similarities 
of purpose are greater ther thelr differances. It seeus 
to me that e mar has the sane basic needs and problens 
regardless of whether or not he is in a uniform, or in 
civilian clothes, or if he is working for private enter- 
prise or in a military orgenizatione. Without any in- 
tention to "mollycoddle" the individual, I believe that 
his needs and problems must be met by any educational 
progran, or he will not be able to exercise te their 
fullest possibilities, the abilities he possesses. 
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